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CHAPTER I 
THE PROBLEM, DEFINITION OF TERMS, 
LIMITATIONS AND OBJECTIVES 
Educators have long been concerned with the necessity 
of providing instruction to facilitate the development of 
well-informed American citizens. A major responsibility of 
the school has been to teach the basic values of society 
and to develop an appreciation for our cultural heritage. 
This is still true today. Included within the cultural 
heritage are the economic, social and political factors 
inherent in the development of American culture. The 
schools, while attempting to teach the ideals and realities 
of American democracy, have often avoided issues which were 
considered to be too controversial (28:68). America and 
her schools now face the challenge of preserving and 
strengthening American democracy in the face of increased 
internal and external conflict. The schools have increas-
ingly come under serious questioning regarding the effec-
tiveness of instruction in the development of the skills of 
critical thinking necessary for understanding ideologies in 
conflict. Critics of education are particularly dissatis-
fied with the disregard for developing an understanding 
about Communism. 
I. THE PROBLEM 
Statement of the problem. It was the purpose of 
this study (1) to review the national trends in teaching 
about Communism in the secondary schools and (2) to deter-
mine the nature and extent of instruction about Communism 
in the public secondary schools of Southwest Washington. 
Since this is basically a descriptive survey, the 
value of this study lies in its findings and not in any 
conclusions formulated on a tested hypothesis. However, 
some general conclusions concerning teaching about 
Communism are suggested by the findings. These will be 
reported and recommendations for further study will be 
discussed in the final chapter. 
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Importance of the study. A review of the literature 
pertinent to teaching about Communism reveals that most 
investigators have obtained information from school admin-
istrators and department chairmen on a regional, state and 
national level. There are no known studies seeking inf or-
mation from the classroom teacher regarding teachin~ about 
Communism. 
'rhe importance of this study to investigate the 
teaching about Communism in a specified locality lies not 
only in the findings, but also in the evaluation that takes 
place when a classroom teacher answers the questionnaire 
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and considers his attempt to meet the instructional needs 
or requirements of his subject and students. This evalu-
ation hopefully occurs in the mind of the respondent as he 
analyzes what he has done to prepare the youth of today to 
make intelligent decisions based on critical thinking. 
Teaching about Communism deals with a conflicting 
ideology facing America and her youth today and has been 
regarded by many organizations in the past as too contro-
versial for the schools to handle. However, many groups 
such as the American Legion and the American Bar Associ-
ation, formerly opposing the teaching about Communism in 
American high schools, have recently come out strongly in 
favor of such instruction. A joint committee of the 
American Legion and the National Education Association in 
1961 began to promote expansion of instruction about 
Communism and to work on the development of instructional 
materials. The American Bar Association unanimously adopted 
a resolution encouraging schools to present adequate in-
struction in the many facets of Communism in an attempt to 
instill a greater appreciation of democracy (8:32). 
The inadequacies in many programs where teaching 
about Communism occurs are revealed in a variety of studies. 
It seems that America is in an unsound situation since not 
enough Americans have a basic knowledge of the features and 
characteristics of Communism. This knowledge cannot be 
obtained in a school where the curricular offerings are 
inadequate for developing such a knowledge. The American 
soldier returning from the North Korean Prisoner of War 
Camps revealed this when faced with Communist "brain-
washing," and pointed an accusing finger toward American 
schools for not preparing him to meet the challenges of 
Communism (22:178). American educators have expressed 
concern regarding the obsolescence and inadequacies of the 
social science curriculum. 
It is disturbing that the ordinary social-studies 
curriculum in both the high schools and colleges has 
not as a matter of course provided a meaningful know-
ledge of Marxism and it is shocking that even today 
many of our teachers specialized in the social studies 
feel themselves inadequate in dealing in an insightful 
way with the Marxist movement and communist societies ( 5: J46). 
4 
What and how to teach about Communism is a question 
of importance facing American educators today. In the view 
of some, Communism should be taught in a separate course 
while in another view it should be incorporated within the 
existing curriculum. Educators are also faced with the 
problem of what to teach; shall the teacher stress the 
dangers and the evils of Communism in contrast to the 
safety and goodness provided by the American way? Or, shall 
the teacher approach the subject with emphasis on the facts, 
letting them speak for themselves, thus relying on the 
critical analysis of the subject by the students? Lewis 
5 
Paul Todd, in commenting on the dilemma in which educators 
now find themselves, writes: 
We agree that the threat of communism is all too 
real and that we cannot afford to hide it under the 
bed or brush it under the rug. We agree that we need 
to face up to it. But when it comes to the question 
of what to do and how to do it, agreement ends. Some, 
putting their faith in training, would teach America's 
youth to hate communism, including the very word it-
self. Others, placing their faith in education, would 
teach young people to cherish the free way of life. 
The one approach is negative; the other positive (30:1). 
Those who advocate instruction about Communism seem 
to be concerned primarily with the ability of our youth to 
analyze critically, to distinguish between truth and error 
in conflicting ideas. The student must be able to sift 
reality from unreality. President Eisenhower wrote to 
Dr. Charles Wesley Lowry, Secretary-Treasurer of the 
Committee on American Education and Communism, giving his 
support and approval to the idea of educating our youth to 
the facts about Communism. The President wrote in part: 
'rhe competition for men's minds begins when they 
are students. This is when they must be taught to 
discriminate between truth and falsehood. Specifically, 
this is when they must be taught to discriminate between 
the American form of government and the Soviet form (27:208). 
Public high schools thus far have not adequately 
equipped their students to appreciate and understand their 
American heritage and values. This is evident when one 
studies the actions of some of the American prisoners in 
the North Korean Prisoner of War Camps. Another example 
of this is when students offer elaborate and detailed 
opinions but cannot give as much as a simple statement of 
why they hold their expressed opinion. 'rhe schools and 
most pointedly the social studies curriculum often fail to 
provide 11a conceptual model for handling the important 
issues of society 11 ( 25: 191). Teachers who have not pro-
vided instruction that would enable students or adults to 
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explain the reasons why they think as they do on a specific 
issue have not taught their students in a manner leading 
to better understanding. In a scathing condemnation of 
those who have not provided such teaching, especially about 
Communism, George s. Counts has stated: 
• • • failure to provide for the serious study of 
Communism at the upper levels of our educational system 
would be enough to convict the older generation of 
either stupidity or betrayal of trust. In the world 
as it is today, any person who does not have at least 
an elementary knowledge of Communism--i ts control, its 
controlling ideals, its institutions and practices, its 
impact on the world, its powerful outward thrust, and 
its challenges to the cause of freedom on the earth--
must be regarded as politically illiterate (6:392). 
Many problems arise in the attempt to provide in-
struction about Communism. The main problem of creating 
an awareness of the Communist challenge has been approached 
in many ways. Chapter II ·will reveal some of the contem-
porary thinking throughout the nation regarding teaching 
about Communism. 
II. DEFINITION OF TERMS USED 
Social studies. The term "social studies" as used 
here refers to those studies describing human society as 
taught in the secondary schools of Southwest Washington. 
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It includes those courses dealing with U.S. History, World 
History, Comtemporary World Problems, Economics, Sociology, 
World Geography, Civics, Psychology, and Washington State 
History (see subject limitations p. 8). 
Communism. Communism as used here refers to the 
system of social organization based on the doctrine of 
revolutionary Marxian socialism promoted by Lenin and the 
Bolshevik party. This term will be inclusive of the 
present policies in effect within the Soviet Union and/or 
nations subscribing to Marxist-Leninist doctrine. 
Teaching about Communism. Throughout this report, 
the term 11 teaching about Communism" refers to the act of 
providing guidance, activities and materials which promote 
the imparting of information about Communism. 
III. LIMITATIONS OF THE STUDY 
Geographical limitations. Geographical limitations 
are the boundaries of the area in which the study was con-
ducted. The public high schools in the eight counties of 
Southwest Washington were investigated to obtain informa-
tion regarding the nature and extent of instruction about 
Communism. These are (1) Thurston, (2) Gray's Harbor, 
(J) Pacific, (4) Lewis, (5) Cowlitz, (6) Clark, (?) Wahki-
akum, and (8) Skamania. 
Qµantitatiye limitations. Quantitative limitations 
resulted from the fact that some of the fifty-two can-
vassed schools did not respond. Since the data pertains 
to the forty-two responding schools of the fifty-two 
schools canvassed, the findings cannot be considered as 
representative of all secondary high schools in the eight 
counties of Southwest Washington, nor of all Washington 
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high schools. The findings are meaningful only when placed 
in their proper perspective. They do not indicate with 
complete accuracy the nature and extent of teaching about 
Communism in Southwest Washington. However, they are 
indicative of the general nature of such instruction as 
revealed by the classroom teaching practices of the teachers 
participating in the survey. 
Subject limitations. According to the Office of the 
State Superintendent of Public Instruction, the subjects of 
Psychology and Washington State History technically fit into 
the clasification of social studies. However, the teachers 
of these subjects indicated that their classes were not 
applicable to the study. The state guide for Washington 
State History and Government published in 1960 does not 
mention Communism, nor does the text by Barto and Bullard 
entitled History .Qf. the State of Washington published in 
1953· However, a definite program for teaching about 
Communism in grades 7-8-9 is included in the booklet 
Guidelines for Teaching American Values versus Communism, 
published by the Off ice of the State Superintendent of 
Public Instruction in 1962. Neither psychology textbooks, 
nor available guides and manuals mention any aspect of 
Communism. 
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Procedure. 'rhe procedure involved in conducting 
this study was primarily the use of the questionnaire. 
Questionnaires were sent to all social studies teachers. 
However, not all of these teachers felt that their classes 
were relevant to the study. Of the one hundred and two 
questionnaires returned, 8.5 per cent were returned by 
Psychology and Washington State History teachers. One 
teacher wrote, "I returned your questionnaire with the 
comment that I teach only psychology and do not make much 
reference to Communism. Your questionnaire would not apply 
specifically to what I teach." A teacher who taught 
English and Washington State History wrote in explanation, 
"I teach no courses in which the introduction or discussion 
10 
of Communism would be relevant. 11 The questionnaires re-
turned by the teachers of these subjects were not tabulated 
in the statistical findings. However, these teachers 
having participated in the study by returning the question-
naires with their comments relative to the study, were 
considered a portion of the total population. Some of 
these teachers are also teaching in other social studies 
areas such as Contemporary World Problems and World 
Geography. 
Statistical devices. Presentation of the data of 
this study will be in the form of simple percentages, raw 
figures and frequency of distributions as revealed in the 
returned questionnaires. 
Chapter III, which deals with the procedure and 
responses in more detail, will further clarify the preced-
ing limitations. 
IV. OBJECTIVES 
The social studies program in any school should 
strive to develop an understanding and awareness of the 
world in which the students live. This objective encom-
passes the development of many skills and attitudes con-
tributing to the growth of a well-informed citizen capable 
of critical analysis (20:16-17). Teaching about Communism 
should involve the development of critical thinking and 
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other skills necessary to make decisions based on under-
standing. John H. Fischer, in an address prepared for the 
Conference on Teaching the Nature of Communism in the 
American Curriculum, remarked that: 
Subject matter in any field of education is but the 
means to more important ends; insight, understanding, 
judgment, wisdom, well-oriented and effective action. 
A major measure of the quality of our teaching about 
communism will be the degree to which it contributes 
to the development of these attributes in the student 
and so enables him to relate one social system to 
another in the light of his own experiences. Infor-
mation regarding communism seems clearly to be needed, 
available, and relevant to objectives of our society 
and our schools (7:188). 
This study has, therefore, sought to investigate 
eight aspects of the programs offered by social studies 
teachers in the public secondary high schools in Southwest 
Washington in teaching about Communism. These are as 
follows: 
1. Number of students in the classes where teaching 
about Communism takes place in proportion to the size 
of the entire student body. 
2. The teaching units which include teaching about 
Communism. 
J. The nature of the instructional methods used in 
the classroom. 
4. 'rhe nature of instructional materials used by 
the students and the teacher. 
5. ·rhe nature and extent of student participation 
in learning about Communism. 
6. The objectives of the instructor in teaching 
about Communism. 
7. The instructor's methods of evaluation. 
8. The instructor's academic training on teaching 
about Communism. 
This inquiry then, in addition to reviewing the 
12 
national trends, shall reveal actual classroom instruction-
al practices, rather than the recommended or official 
policies as advocated by local and state school administra-
tors regarding teaching about Communism. 
cHAP·rER II 
REVIEW OF LITERATURE 
I. HISTORICAL FACTORS AFFECTING TEACHING 
ABOUT COMMUNISM 
'rhroughout the development of the United States one 
may find periods when a demand for increased knowledge 
about a little-known subject first met with great resist-
ance, and then, as the danger of ignorance became more 
apparent, with great encouragement. The same has been true 
in the development of instruction about Communism. 
The practice of instructing students about Communism 
in the public high schools has been held back by the assump-
tion in the minds of many people, that teaching about 
Communism is synonymous with advocating the acceptance of 
Communism. In tracing the effect of Communists upon the 
schools, one can see how the issue has become so confused. 
Robert w. Iversen reports as early as 1919 that there were 
"those who saw American education as honeycombed with Reds" 
(14:12). 'rhe American people became more aware of Com-
munist activities within the education system, and endeav-
ored to protect themselves against Communist influences in 
the schools. These endeavors took many forms, beginning 
with the formation of the Lusk Committee of the New York 
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State Legislature (1919) and progressing through the tele-
vised Army-McCarthy hearings (1954). 
During this time, many groups periodically urged 
the study of problems facing the American people and their 
government. In 1934 the National Council for the Social 
Studies advocated educating students for 11an adequate 
understanding of the important political, social and 
economic problems of modern society" (15:100). The Labor-
atory School at the University of Chicago did initiate a 
unit on the study of Communism, Fascism and Nazism during 
this period. Other schools were restricted from following 
the same practice due to local pressures, as well as 
believed inadequacies in teacher preparation and teaching 
materiais. 
It was not until October, 1947, that the School 
Executive magazine printed a special publication designed 
for distribution among school boards, parent-teachergroups 
and civic organizations urging the instruction about Com-
munism. The article stated in part, "the only way to stop 
the expansion of communism ••• is to teach about its 
methods and purposes in the schools, using knowledge and 
unadulterated facts at all levels of student maturity" 
(11:11-14). 
Two years later the National Education Association 
at its Representative Assembly in San Francisco adopted a 
resolution which stated: 
• • • as a measure of defense against our most 
potent threat, the schools should teach about Commun-
ism and all forms of totalitarianism, including the 
principles and practices of the Soviet Union and the 
Communist Party of the United States (18:73). 
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Many factors prohibited the development of instruc-
tion about Communism. Despite resolutions which encour-
aged teachers to guide their students to an awareness of 
the issues at hand, reactions from other forces were pro-
hibitive and restrictive of such action. Events such as 
the Alger Hiss .trial, the Mccarren Committee of the United 
States Senate, and the McCarthy investigations did much to 
prevent the growth of instruction in this area. Iversen, 
in summarizing the effects of investigations of subversion 
in the schools, advances the premise that such investiga-
tions have "afforded a critical test of the integrity of 
the American education." He goes on to state: 
The cold-war concern over communism in the schools 
was a reflection of the national frustration over the 
rise of Communist power abroad. The selection of the 
schools as a target was due, at least in part, to a 
widespread belief that a corps of Communist teachers 
was engaged in instilling Soviet sympathy in the mass 
of American students while also indoctrinating an 
ell te group to act as future Soviet agents. 'rhis 
alarming picture was underscored when Congressional 
investigators repeatedly stressed that Alger Hiss and 
Julius and Ethel Rosenberg were 'products' of American 
schools (14:360). 
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II. CURRENT NATIONAL TRENDS 
Education in the United States has now entered a 
period in its development in which there is wide agreement 
on the need for knowledge about the fundamentals of Com-
munism. Gerhart Niemeyer has stated, "In our present 
situation, citizens who are ignorant of Communism, its 
nature, ideas, organization, and strategy are a national 
liability" (19:193). 
The importance of teaching about Communism was very 
clearly stated by President Deane W. Malott of Cornell 
University when he declared: 
No man or woman today is properly educated who does 
not grasp the world implications of communism, its 
basis in philosophy and its part in history. It is 
only through education that we can be prepared to meet 
the subtle erosion, the inexorable penetration by which 
these doctrines are seeping through the world (26:199). 
Significant resolutions unanimously adopted in 
February, 1961, by the House of Delegates of the American 
Bar Association parallel the statements of President Malott. 
In part, the resolutions said: 
• • • We encourage and support our schools and 
colleges in the presentation of adequate instruction 
in the history, doctrines, objectives and techniques 
of Communism, thereby helping to instill a greater 
appreciation of democracy and freedom under law and 
the will to preserve that freedom (1:1). 
With the acceptance by the general public of the 
philosophy advocating the teaching about Communism there 
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has been in some instances not only agreement as to the need 
for such instruction, but also a demand for it. The 
Florida legislature passed a law in 1961 which required all 
public high schools in that state to teach a course of not 
less than thirty hours entitled "Americanism vs. Communism." 
Other states endorsed similar programs of instruction. 
Richard I. Miller, associate director of the National Edu-
cation Association Project on the Instructional Program of 
the Public Schools, reports the current situation as follow~ 
Georgia (1962) and Louisianna (1960) have passed 
concurrent resolutions requesting units of instruction 
on Communism be taught in the public school. The state 
of Louisianna subsequently has passed a law calling for 
seminars of Americanism and Communism for high school 
teachers and students ••• Recently, state boards in 
several states--Delaware, Maryland, New Hampshire, New 
York, Ohio, ·rennessee, Utah, and Virginia among them--
have passed resolutions or have directed their state 
departments to develop materials. Tennessee's state-
ment called for 'suitable' instruction boncerning our 
American Democratic Republic and contrasting totali-
tarian systems, including Communism and Fascism ••• ' 
New Hampshire's State Board established a writing com-
mittee to draw up a curriculum bulletin dealing with 
Communism and related ideologies, and set up an advi-
sory committee to review it (17:64). 
Roland F. Gray, in connection with work on his 
doctorate at the University of California at Berkely, con-
ducted a nation-wide survey in 1964 of "state requirements, 
recommendations, and courses of study for teaching about 
Communism." (See Table No. 1.) Mr. Gray explains: 
••• it can be seen that eight, or 17 per cent of 
the 47 states, currently have a mandatory requirement 
that courses about Communism be taught. ·rhirty per 
TABLE I 
THE STATUS OF COURSES FOR TEACHING ABOUT 
COMMUNISM IN 47 OF THE UNITED STATES* 
Number of 
States 
States having a statutory require-
ment that such courses be taught 7 
States having mandatory state board 
of education policies requiring 
such instruction 1 
States having recommended units or 
courses of study 14 
States currently preparing such 
courses of instruction 16 
States having state board policy 
statements but no courses of study J 
States making no special provisions 6 
% 
15 
2 
JO 
J4 
6 
13 
*The above table is taken from a 1964 nation wide survey 
(9:71). 
18 
19 
cent have recommended courses 
per cent are preparing them. 
cent, have done and are doing 
about the matter (10:71). 
of study, and another 34 
Only 6 states, or 13 per 
nothing in a special way 
Other studies have been undertaken in an effort to 
determine to what extent teaching about Communism has been 
introduced into the curriculum offerings of secondary 
schools across the nation. Earl Richard Hatfield, in his 
Master's thesis (1962) "To What Extent is Communism Incul-
cated Into ·rhe Social Studies Courses in American Public 
High Schools in Medium-Sized Cities," found: 
One si.gnificant factor dominant throughout the study 
has been that state administrators as well as local 
school authorities are seriously concerned regarding 
teaching about Communism • • • They are earnestly 
striving to institute programs which they feel will 
prepare their youthful citizens to understand and 
appreciate their priceless heritage of freedom (12:53). 
Much attention is given to teaching about Communism 
by educators, lay people and civic organizations. Eugene 
Charles Trautwein investigated the views of the members of 
different groups regarding instruction about Communism for 
his Master's thesis in 1963. On the basis of the analysis 
of the data compiled, Trautwein concluded: 
..• (3) Almost all interviewees favor teaching 
about Communism (a) in order to teach the values of 
American democracy, (b) as one of the many present day 
public problems, (c) as only one of many totalitarian 
forms of government, (d) as an aid to providing under-
standings about the people of other nations generally 
and as an aid to teaching effective citizenship in the 
world community, or (e) before the major drop-out 
period is reached ••• (5) Most recommend beginning 
such instruction in junior high or high schools and 
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continuing through college. (6) Many school officials 
warn against indoctrinations, propaganda and emotion-
alism. (?) Most believe students should be able to 
compare the two systems and should have better under-
standing and more appreciation of the U.S. system 
(31:80). 
The question no longer seems to be whether there 
shall be instruction about Communism in our secondary 
schools but rather: 
••• how speedily, yet effectively, can we get on 
with the task, without undue confusion and misunder-
standing in the process. We may advance a number of 
reasons or excuses as to why we should not embark on 
such a program, but I suspect that these excuses will 
seem weak and cowardly to our grandchildren if they 
find themselves living under the Communist system due 
to our default (9:244). 
III. INSTRUCTIONAL FACTORS 
In 'getting on with the task' many features of in-
struction, such as methods, materials, teacher qualifica-
tions, community, parental and administrative responses are 
encountered. Each of these features must be discussed, 
evaluated and acted upon by those who would implement 
teaching about Communism in the public schools of America. 
Methods. Once a need for teaching about Communism 
is established there follows a great controversy as to how 
it should be taught. John H. Fischer, Superintendent of 
Instruction in Baltimore, Maryland has made the following 
observation: 
No school can consider its obligation discharged 
when it has added a two weeks unit on totalitarianism 
to its modern problems course, or when a suitably 
inspirational speaker has been invited to address the 
annual patriotic assembly (7:187). 
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There are those who advise that Communism be taught 
in special courses. The Florida, Georgia and Louisiana 
State Offices of Public Instruction are among these. A 
special committee of the American Bar Association has 
advocated: 
The essential point is to accord this subject the 
importance and emphasis which it so urgently deserves. 
·rhe Committee believes that this can best be accom-
plished by specific and separate courses or units. 
While the duration of these may vary, there is sound 
reason to believe that a full half-year course (i.e. 
one semester) is necessary for the most effective 
treatment of this important and complex subject (1:7). 
Opposing this viewpoint are those such as the 
Nebraska State Department of Education. George E. Rotter, 
Curriculum Co-ordinator in the State Department of Education 
has stated: 
The department believes the use of units of instruc-
tion on Americanism and Communism within regular courses 
is more desirable in most instances than a separate 
course. In this way all students have the opportunity 
for the instruction rather than a few (23:18). 
Richard I. Miller has remarked, "the instructional 
program of secondary schools should have a unit of study on 
conflicting ideologies, with an emphasis upon the study of 
communism" (16:189). This unit should be taught for many 
reasons, but according to l'lr. Miller, two basic ones stand out. 
In the first place, we can counteract Communist 
doctrine most effectively through the intelligent use 
of factual and authentic knowledge about its aims and 
methods, its strengths and weaknesses ••• 
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In the second place, we are able to understand the 
American way of life better if we hold it in contrast 
with a system based upon different precepts ••• Thus 
a close scrutiny of the Soviet system offers points of 
reference that will facilitate deeper insights and 
understandings of our own way of life (16:189-190). 
Many individuals do not take issue with the method-
ology involved, but choose rather to re-emphasize the need 
for instruction concerning basic democratic principles and 
a fundamental knowledge about Communism. William W. 
Brickman has the following to off er in comment upon instruc-
tion about Communism: 
Whether communism should be taught as a special 
course or as an integral unit in the social studies is 
of relatively minor moment. The main concern of educa-
tors should be the mastery of the democratic philosophy 
before the study of communism is undertaken (4:30). 
Materials. Good teaching is facilitated by the use 
of good materials. A considerable variety of sources for 
teaching units exist, (Miller, Swearingen, Gray, NEA, State 
Guides) but it remains for teachers to adapt the materials 
and suggestions to their local systems and curricula. 'ro do 
so requires an alert mind and good judgment, for not only 
must the teacher judge the suitability of the material, but 
he must also judge the authenticity and accuracy of it. 
Miller points out that American textbook publishers 
have actually taken vigorous action to develop materials 
for teaching about Communism. It is his contention that 
"an increasing number of textbooks are putting the matter 
in perspective rather than presenting a series of facts" 
(17:76). He goes on to qualify his statement: 
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Yet, publishers must always consider sales, and 
their publications understandably are prepared to make 
money. Books and booklets can be expected to report 
the facts accurately and in an interesting manner, but 
the full range of facts is sometimes missing, and there 
may be a lack of vigorous, creative analyses and inter-
pretations. 
Textbook publishers are ready to move forward in 
this sensitive area as rapidly as educational leader-
ship will permit, but they are not in a practical 
position to move very far ahead of educators (17:76). 
The need for an alert and differentiative teacher is 
stressed by Gerhart Niemeyer, Professor of Political Science 
at the University of Notre Dame. Professor Niemeyer is 
quick to identify the problems that exist for a teacher who 
is striving to present an extensive source of material on 
the topic • 
• • • there is the problem of the books written by 
persons either Communist or sympathetic to Communism. 
Nothing on the title page indicates that this is the 
case. Thus, the compilation of bibliographies re-
quires great judgment and discrimination, expert know-
ledge, and acquaintance with the contending ideological 
points of view (19:196). 
Rodger Swearingen, Professor of International 
Relations and Director of the Research Institute on Com-
munist Strategy and Propaganda at the University of South-
ern California, has on the other hand, remarked upon the 
availability of factual and authentic materials: 
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The problem is no longer diagnosis: it is communi-
cation. We have two basic facts. What is more rele-
vant within the past two or three years a number of 
authoritative texts, teachers guides, and related 
readings have appeared • • • the Russian Revolution, 
the thoughts and lives of Lenin, Stalin, Mao and 
Khrushchev, Communist aggression in Korea and Vietnam, 
Communist subversion elsewhere, the facts of Hungarian 
Revolution, perspective on Cuba, the Communist propa-
ganda machine and economic weapon, the emergence of 
Communist China--all of these dimensions of communism, 
and more, have recently become available on documentary 
film wi'th expert analysis by at least 150 recognized 
academic and governmental authorities. Filmstrips and 
tapes are also increasing in number and usefulness. 
Suddenly the subject has come alive! But more import-
ant, authenticity and professionalism have come to the 
fore (28:69). 
The teacher who has decided to give his students an 
opportunity to learn about conflicting ideologies must 
identify and accept the responsibility of the types of 
materials he is going to give his students. Haig A. 
Bosmajian of the University of Connecticut has advocated the 
use of primary sources as instructional aids. 
If a teacher is to teach the subject of communism, 
he must use the tools worthy of a scholar; one of these 
is the use of primary sources so that he can teach 
competently without total reliance on the evaluations 
and interpretations of secondary sources • • • To make 
use as sources of information texts which make use of 
card-stacking, innuendo, distortion, and half-truths 
is something that should not be demanded of any teacher. 
The teacher who uses these devices does harm both to 
his students and to his profession (3:96). 
Bosmajian is not alone in his conviction concerning 
the use of primary sources when teaching about Communism. 
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The Florida state program exemplifies the attitude of 
several towards the use of primary source material. 
The use of avowedly Communist materials • • • 
should not be excluded from the instructional program; 
(however) ••• when used, they should be clearly 
labeled as such ••• (10:72). 
Guidelines for teaching about Communism may be found 
in national, state and district publications. Educators 
are now taking a role of leadership in initiating studies 
and in supporting programs for teaching about Communism. 
Teacher qualifications. The degree of success 
achieved by any program in the school is in part determined 
by those who are instrumental in developing and carrying 
out the program. Richard I. Miller has written: 
The key to successful teaching in any subject is the 
intelligent, well-educated, knowledgeable, and properly 
assigned teacher. The quality of teacher preparation 
has improved substantially over the past decade, and 
equally significant strides can be expected in the 
future, yet some gaps still exist. A major shortcoming 
is in the field of international relations. Inade-
quately prepared teachers contribute the greatest 
obstacle to effective school programs about conflicting 
ways of life (17:77). 
Too often, one finds teachers in a district who may 
be qualified to teach in a specific field by virtue of 
having fulfilled the basic requirements needed for certifi-
cation. However, one must ask if this is truly enough in a 
period of intense changeability. Communism today is not as 
it was forty, twenty, or even ten years ago. And it goes 
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without saying that in order to teach about Communism, one 
must indeed be prepared to discuss both the historical and 
contemporary aspects of everchanging international events. 
William G. Carleton of the University of Florida has noted 
that the Florida course on Communism is in part dependent 
upon the teacher preparation for its success or lack of it. 
Where the course bogs down most is in those areas 
dealing with communist theory. H1gh school students 
and most high school teachers are completely beyond 
their depths in attempting to arrive at some hurried 
understanding of such concepts as labor value, surplus 
value, historical materialism, Hegelianism, dialect-
ical materialism. These highly theoretical matters are 
treated in a ~at and wooden way. The result is gobble-
dygook (5:348). 
In remarking on the lack of properly trained teachers, 
Fischer has observed: 
Whatever may be contributed by anyone else, or by 
any agency outside the school, the success of the pro-
gram will depend finally upon the competence of the 
teacher. Because this is a new project for most 
schools, it would be unreasonable to expect to find 
many teachers presently prepared to teach the nature of 
communism. This is no criticism of teachers. There is 
no reason why they should have prepared themselves for 
an area so rarely included in the curriculum (7:189). 
There are those who feel, however, that the need is 
for teachers who have been more than competently prepared to 
teach. It is the contention of many that an informed teacher 
is of vital importance to the teaching of a specificsubjec~ 
Niemeyer has pointed up the need for better teacher train-
ing about Communism. It is his contention that "special 
teacher training on the subject of communism" is needed 
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urgently. He explains: 
Experience has shown that familiarity with this sub-ject comes slowly and only as a result of systematic 
studies. There is a necessary period of intellectual 
adjustment to a world that to us is alien and forbid-
ding. Countless questions that arise in the course of 
studying about communism must be answered by someone 
who has mastered the entire complex of data. The over-
tones of the communist ideology cannot be entirely 
learned from books. The backbone of a program of 
teaching about communism in public schools is a staff 
of teachers each of whom has become by means of special 
courses, an expert on communism (19:196). 
An attempt to meet this need for specialized train-
ing is being made by some colleges and universities through-
out the country. D. W. Tieszen, Dean of Instruction at 
Central Missouri State College and a member of the Joint 
Committee of the National Education Association and the 
American Legion has remarked on this. He recognizes the 
opportunities the state of Florida offers for study about 
Communism when he says, "In Florida, for example, all public 
institutions of higher learning offer such summer work-
shops" (29:13). 
Workshops such as those offered in Florida to ure-
pare teachers for teaching about Communism have also been 
initiated elsewhere. Swearingen reported plans for a 
Teachers' Institute on Communism at the University of 
Southern California. He describes the institute: 
Operated jointly by the School of International 
Relations and the School of Education the six-week pro-
gram will offer core content courses, lectures on 
Communist doctrine, film presentations and a teachers' 
workshop (28:69). 
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Those who plan to teach about Communism need to keep 
in mind the general principles outlined by Clarence D. 
Stephenson, a member of the Pennsylvania State Department 
of Public Instruction. 
1. It cannot be emphasized too strongly that not 
anyone or everyone is capable of guiding a class which 
is inquiring into the problems of Communism. The 
teacher is a key factor in such an undertaking, and 
should not only possess the highest qualifications as 
a social studies instructor, but must be well-informed 
on the subject. The school administrator should give 
careful thought to the selection of such a person, and 
then back him up by providing adequate instructional 
aids. Substitutes, expediences, and improvised means 
will not do. 
2. Democratic rather than authoritarian methods are 
the only ones that will succeed. It is not necessary 
to censor or withhold any facts from young, inquiring 
minds. Free open discussions must be allowed, or we 
are not consistent in our faith in democracy. 
J. The teacher must prepare carefully and well for 
each class period. This means doing a tremendous amount 
of background reading, and previewing audiovisual aids, 
among other things. 
4. "Preaching" and lecturing are undesirable. Most 
information acquired this way is soon forgotten. Have 
students work sometimes as committees, other times as 
individuals, searching for information. Constantly 
emphasize that they should search for facts, then sift 
and weigh them, and finally try to reach conclusions. 
Here is where the teacher must be an expert guide. 
5. Try to visualize as many things as possible 
through the use of graphs, pictures on bulletin boards, 
maps, films, opaque projector, recordings, filmstrips, 
original skits, etc. 
6. Constantly strive to take the abstractions out 
of communism, and make the Communist challenge to our 
way of life as real and personal as possible to each 
student (27:207r:--
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rv. COMMUNITY, PARENTAL AND ADMINISTRATIVE RESPONSE 
In order to guard against misunderstanding it is 
necessary to inform parents and citizens of the community 
regarding the classroom and administrative policies as they 
relate not only to the educational program as a whole, but 
more specifically as they relate to teaching about Communism. 
The factors involved herein are multiple as are the forces 
at work within the community. Citizens of a particular 
community align themselves into various organizations both 
civic and personal. Teachers, therefore, find themselves 
dealing not only with parents, both on an individual and 
group basis, but also with representatives from the admin-
istration, the school board, and citizens groups concerned 
with the local education program. In the present day, when 
much attention is focused on the public schools and policies 
existing in the educational programs, a teacher must be able 
to justify the learnings and activities within his or her 
classroom. 
Citizens groups and public opinion. The Executive 
Assistant of the National Council for the Social Studies, 
T. Marcus Gillespie, has observed some of the reasons for 
an informed constituency in regard to the teaching about 
Communism in the public school. 
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Teachers and administrators will need the support of 
responsible citizens and citizen groups; they will need 
protection against unwarranted attacks by those who 
wish to sabotage, those who wish to press for a parti-
cular approach, or those who are sincere but misin-
formed ( 9: 244). 
Erling M. Hunt, Professor of History at Teachers 
College, has remarked, "A first and continuing need in 
teaching American democracy and communism is mobilization 
of public opinion to understand and support such teaching" 
(13:123). Characteristic of many proponents for teaching 
about Communism in the public schools is this attitude. 
Fischer has stated: 
Beyond what the formal educational institutions can 
do the program will require the sympathetic backing of 
other agencies and forces. Moreover, the whole effort 
will depend upon the sanction of the public. Indeed 
without such sanction the public schools of any dis-
trict will find their progress seriously impeded 
(7:189-190). 
School board and superintendent. The role of the 
school board and superintendent is a definitive one. The 
school board and superintendent must take a position regard-
ing the teaching about Communism within their district and 
then be prepared to stand by that decision. Fischer has 
examined the duty of the school board to establish a 
receptive climate for such teaching. 
Because this subject is so loaded emotionally, every 
school board owes its professional staff the protection 
of an unequivocal statement of official position. And 
in the preparation of the statement, the staff o·wes the 
board as much help as can possibly be given (7:188). 
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He comments further: 
Without the farsighted--and in some communities--
courageous--leadership of the superintendent it is un-
likely that any new project of value can successfully 
be undertaken in the schools. The problem of teaching 
about communism is of such nature that the action of 
the superintendent may very easily tip the balance 
towards success or failure (7:190). 
V. SOME WASHINGTON STATE TRENDS 
Two major factors contibute to the somewhat frag-
mentary treatment given trends regarding the teaching about 
Communism in the state of Washington. The limits estab-
lished within the study prevented any statewide findings 
regarding the teaching about Communism, therefore, the 
findings of the study serve to indicate only those trends 
evident in the public secondary schools of Southwest 
Washington. Secondly, up to the present time, very little 
literature pertaining to teaching about Communism in the 
state of Washington has been published. Dr. Treadgold and 
Melvin Rader, both of the University of Washington, seem to 
be the first writers to analyze conditions existing within 
the state. Unfortunately, there has been a conspicuous 
lack of information regarding this vital topic in the state 
professional journal. 
In recognition of the fact that many of our citizens 
knew too little about Communism and American values, a 
citizens' committee representing business, labor, judicial 
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and civ.ic leaders met in 1961 with State Superintendent of 
Public Schools, Louis Bruno, for the purpose of expressing 
their views concerning teaching American values and compet-
ing ideologies. After investigation and study of the topic, 
this committee adopted the following statement of policy. 
(See Appendix D for the complete report.) 
1. It is a major responsibility of the schools to 
teach basic American values and to develop an appreci-
ation of our political, economic and social heritage. 
2. It is urged that school administrators and local 
boards of education develop strong statements of policy 
relevant to the above responsibility. 
3. It is the responsibility of the teacher to 
assist and stimulate students in the examination of 
political, social, and economic problems, appropriate 
to their age level, and to encourage pupils to reach 
sound conclusions based on the democratic values upon 
which our republican form of government is based. 
4. Schools should emphasize our American heritage 
of individual liberty and the political, social and 
economic advantages we enjoy because of it. 
5. We urge the development in all courses of the 
spirit of inquiry and the skills of critical thinking--
recognizing' that our free form of government can stand 
on its o~m merits and that its perpetuation is not 
dependent upon the employment of propaganda techniques. 
6. At appropriate grade levels, students should be 
taught other political ideologies, especially Commun-
ism, learning of their philosophical bases, goals, 
methods and strategies, with emphasis on the dangers 
inherent in communism (33:74). 
The American Civil Liberties Union, however, has not 
given their official endorsement to the policy recommenda-
tions of the Lay Citizen's Advisory Committee on Americanism, 
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although they were represented on the committee. Only the 
fifth recommendation received the complete endorsement of 
this organization. The main concern of the American Civil 
Liberties Union seems to be the ambiguity of the committee's 
recommendations. Concerning the first recommendation, the 
A.C.L.U. has remarked: 
Until "basic American values 11 are defined and until 
it is made clear what aspects of our political, economic 
and social heritage are to be taught, this statement is 
not a valuable policy standard (2:1). 
Another major concern is that students will not be 
able to examine the political, social and economic problems 
mentioned in the third recommendation, "in a spirit of free 
inquiry" (2:2). 1rhe A.c.L.U. goes on to point out that: 
Teachers should teach and pupils should learn the 
essential facts of American history and institutions, 
and be allowed, like other citizens, to form their own 
opinion about the meaning and value of that history and 
those institutions. 'rhe soundness of their conclusions 
should be judged, not by their congruity with precon-
ceived values or principles, but by their defensibility 
in terms of factual evidence and logical cogency, and 
their contribution to the disinterested search for 
truth (2:2). 
In summation of their statement of attitude, the 
A.C.L.U. has stated: 
Until a sufficient body of teachers can be prof es-
sionally trained to deal with communism, we believe that 
it would be wise to proceed with great caution, and 
always to rely on the sound principles laid dmm in 
recommendation # 5 (2:3). 
The Washington State School Directors' Association, 
at its annual conference in 1961 recognized that a state-
ment was needed which would clear the way for local school 
boards to enact policies which would hopefully facilitate 
the teaching about Communism in their districts. There-
fore, the association approved a statement urging local 
school boards "to develop and adopt policies in regard to 
the teaching of controversial issues" (32:261). 
Many factors such as the policy recommendation of 
the Lay Citizen's Advisory Committee on Americanism, and 
requests from school administrators and classroom teachers 
for direction and assistance contributed to the publishing 
of a booklet entitled Guidelines for Teaching American 
Values versus Communism by the Washington State Superin-
tendent's Office. This was also done in recognition of the 
previous inadequacies in instruction about Communism in the 
state of Washington. In the foreward to the booklet, State 
Superintendent Louis Bruno has commented: 
A stronger and more deeply rooted faith in the 
American way of life springs almost inevitably from a 
systematic and rational study of conflicting ideologies. 
If our youth truly know their national traditions and 
aspirations, if they fully understand the nature of the 
adversary, his plans and procedures, then and then only 
can they become fully effective as individuals and 
citizens (33:6). 
The booklet contains guidelines for elementary grades, 
through grades 10, 11, and 12. World History, United States 
History and Contemporary Problems Courses are discussed, 
with special emphasis including (1) the Heritage of History, 
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( 2) Philosophy and 'rerminology of Communism, ( 3) Cons ti tu-
t ion, Government and Power Structure, (4) Comparison of 
Economic Systems, (5) Communist Foreign Policy, (6) Com-
munist Party in the United States, and (?) Traditional 
Values in American Life. An appendix which includes sug-
gested classroom procedures, evaluative techniques, guide-
lines for selecting materials, and materials that are 
available is of assistance to a beginning teacher, or a 
teacher just beginning instruction in this area. 
This booklet is not without its critics, however. 
Donald 'i'J. Treadgold, Professor of Russian History in the 
Far East and Russian Institute at the University of Wash-
ington, has leveled a great deal of criticism at the 
booklet and it's authors (32:261-262). Dr. Treadgold's 
chief criticism seems to be centered on the briefness with 
which the section entitled "Use of Rich Heritage of History" 
is handled. It is also his contention that "the 'rich 
heritage of history' cannot be used very extensively by 
teachers in our schools at present because it is not being 
taught very extensively" (32:262). 
Seattle's program will be mentioned for it serves to 
exemplify what one school district in washington outside of 
the geographical scope of this study is doing. Seattle 
Public Schools published a statement of school policy in 
October, 1961, entitled, The Seattle Public Schools and 
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Communism. This publication includes teaching about Com-
munism in the elementary schools through grade 12. A list 
of basic texts, supplementary textbooks, current materials 
and audiovisual materials is supplied at each level of 
instruction from grade 7 on up. The policy on teaching 
about Communism states that: 
The school system also has long encouraged teaching 
about controversial issues, including that of Communism, 
in a manner appropriate to the experience and intellec-
tual maturity of students ••• In order to assure a 
thorough study of Communism the curriculum of the 
Seattle Public Schools includes documented references 
for teaching about Communism through the regular re-
quired and elective courses in Social Studies • • • 
Included in the regular course is the study of Commun-
ism's tenets, strategy, political organization, eco-
nomic system, social structure, attitude towardreligion 
and moral teaching, and its denial of the fundamental 
freedoms and of the worth of the individual (24:2-J). 
Melvin Rader, Professor of Philosophy at the Univer-
sity of Washington, has made some pertinent comments re-
garding the Seattle policy and its attempt to approach the 
subject without instilling fear and resorting to indoctri-
nation. 
The contrast between the Florida law and the Seattle 
policy statement points up the issue. The first makes 
no distinction between indoctrination and education, 
and it proposes to use the public school system to in-
still pre-conceptions. The second maintains that 
education should produce the power of discrimination 
and independent judgment, recognizing that these 
faculties are essential to a good life in a free 
society (21:35). 
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VI. SUMMARY 
The idea of teaching about Communism is a controver-
sial matter almost anywhere in the United States. It is 
now felt in most educational circles that in order for 
students to be thoroughly familiar with the nature of Com-
munism and its threat to the free world, they must have an 
opportunity to study about it. This philosophy has not 
always been the popular one in the United States as a study of 
the historical factors affectin,i;i; teaching about Communism will 
reveal. However, the current widespread experimentation 
with instruction about Communism indicates recognition of 
the need for such in our present day educational structure. 
One may find guidelines for teaching about Communism 
by writing to state offices of public instruction and by 
consulting the National Education Association and state 
education associations. Information about methods and 
materials is no longer scarce and difficult to obtain. All 
that one needs is the incentive to inquire and one will find 
a great mass of information ready to be digested and utilized. 
Community, parental and administrative response can 
no longer remain divorced from classroom procedures and 
curriculum. 'They are an inte,g;ral factor pertaining to 
classroom instruction and must be treated as such. ;rhe 
classroom teacher cannot hide himself behind subject matter 
and the confines of his classroom. He must accept the 
responsibility of his profession and endeavor to see that 
the curriculum offerings of his school equip his students 
with a better understanding of today's world. This will 
indeed take support from other teachers, citizens groups, 
the school board and superintendent. 
The writer has scarcely scratched the surface of 
trends in the state of Washington concerning the teaching 
about Communism as far as local school districts are con-
cerned. A broad overview of happenings in the state, as 
concerned with instruction about Communism in connection 
with the State Superintendent of Public Instruction's 
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Office was dealt with, and the publication from that office, 
which was sent to all the secondary schools in the state of 
Washington was reviewed. To what extent this publication 
is being followed in local school districts remains unknown, 
for only local school boards have the final decision as to 
what policies, methods and materials shall be adopted in 
their districts. 
The challenge of preparing each student to face and 
accept his or her responsibilities as a well-informed citi-
zen capable of making decisions based on an intelligent 
survey of the situations before them, awaits each and every 
teacher. All that remains is for the teacher to accept 
those same responsibilities. 
CH.Al? TER I I I 
PROCEDURE AND RESPONSE 
Definition and limitation of the problem were the 
first steps taken in this study. The next step was to 
develop a questionnaire which would be inclusive enough to 
cover the eight aspects designated in Chapter I, and yet 
limited enough to prevent an indiscriminate interpretation 
of the questions. In addition to working with his thesis 
committee, the investigator corresponded with Louis Bruno, 
Washington State Superintendent of Public Instruction and 
his office staff, including Dr. Ray Jongeward, Director of 
Research. 1rhe questionnaire was submitted to Dr. Jongeward 
for evaluation and recommendations. 
Pre-testing of the questionnaire took place among 
the social studies teachers of Hudson's Bay High School in 
Vancouver, Washington, to determine clarity and mutual under-
standing of the intent of the questions. 
After approval of the questionnaire was received 
from the chairman of the thesis committee, the Graduate 
Office of Central Washington State College, and the State 
Superintendent of Public Instruction's Office, a copy of the 
questionnaire with a cover letter was sent to all school 
superintendents and secondary school principals of South-
west Washington for their information. (See Appendix A for 
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the mailed letters to superintendents and principals. ) 'rhe 
questionnaire and an appropriate cover letter were sent to 
all social studies teachers in the aforementioned schools 
for them to complete and return as soon as possible. (See 
Appendixes B and C for the mailed letters to social studies 
teachers and the mailed questionnaire.) 
Three weeks after the first mailing, the investigator 
sent a second letter to the one hundred and twenty social 
studies teachers who had not yet responded, urging their 
professional participation in this study. (See Appendix B.) 
Seventeen additional respondents then returned their ques-
tionnaires. 
Of the fifty-two schools to which questionnaires 
were sent, forty-two (81%) were represented in the response. 
Of the two hundred and five teachers canvassed, one hundred 
and two responded, accounting for 50 per cent of the 
teachers. See Table II. 
It would have been most beneficial to contact each 
teacher involved, but owing to lack of time and conflicts 
in schedules, this did not prove feasible. However, the 
investigator was able to interview some of the respondents. 
These interviews suggested that the teachers not responding 
to the questionnaire were (1) either too busy with the 
tasks at hand in their classroom teaching and outside 
duties, or (2) misunderstood the purposes of the question-
naire, or (3) cared little about the study and did not 
desire to contribute to the findings, or (4) taught Psy-
chology or Washington State History, the two areas not 
applicable. 
TABLE II 
NUMBER OF RESPONDENTS IN RELATION TO TOTAL 
PARTICIPANTS CANVASSED* 
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Participants Number Canvassed 
Number 
Responding 
Percentage 
of Canvassed 
Respondents 
Secondary Senior 
High Schools in 
Southwest Washington 
Secondary social studies 
teachers in Southwest 
52 
Washington 205 
42 81 
102 50 
*It should be remembered that data received from 8.5 
per cent of the respondents are not included due to the 
fact they were teaching either Psychology or Washington 
State History, two subjects which did not lend themselves 
to the study, even though they fit into the classification 
of social studies as outlined by the Office of the State 
Superintendent of Public Instruction. The number used in 
tabulation of data is, therefore, based on ninety-four 
respondents. 
'rhe investigator has assumed on the basis of the 
four points established in the above mentioned interviews 
that these reasons were perhaps indicative of the lack of re-
sponse from teachers other than those interviewed. In a 
letter to the investigator, one teacher wrote: 
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I sincerely doubt that anyone in my department can 
devote the time necessary to complete your question-
naire • • • As you noted, our professional responsi-
bilities are many ••• I am sure you are well aware of 
the duties imposed upon a teaching staff • • • Your 
questionnaire is an imposition that we simply cannot 
honor at this time. 
Another teacher implied his misunderstanding of the 
purpose of the study when he wrote in part: 
If I may be pardoned, let me say I think you have 
chosen a poor subject, and a thing of this sort should 
be handled by the State Supt's. Office rather than by 
an individual like yourself. 
Your job in this type of study is mostly compilation 
and statistical, rather than research, selection and 
writing, as it should be--especially in history or some 
other of the social studies. 
Misunderstandings may have arisen in the respondent's 
mind from the confusion as to the purposes of inquiries re-
garding the teaching about Communism in the public schools. 
Many people believe that the study about Communism may lead 
to indoctrination of students in Communist ideology rather 
than to an understanding of it. Differing points of view 
may have influenced respondents who did not return the 
questionnaire. Many interpret teaching about Communism to 
mean only the presentation of the evils and dangers in-
herent in it. One teacher immediately wrote the following 
to the investigator: 
Let me explain my unenthusiastic general response: 
Most people interested in 'teaching about Communism' 
really want teachers to tell kids why they should hate 
Communism. They should be taught to understand it, not 
hate it. It is an idea as is liberalism or conserva-
tism, and it should~studied in exactly the same way. 
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'rhe next chapter will deal with the actual findings 
of the study. The essential data called for in the ques-
tionnaire has been collated in an accurate and orderly 
manner and reveals the nature and extent of teaching about 
Communism within the classrooms of the ninety-four respon-
dents. 
CHAPTER IV 
PRESENTATION OF DATA 
This study sought to determine the nature and extent 
of instruction about Communism in the public secondary 
schools of Southwest Washington. The eight aspects pre-
viously mentioned were investigated. The findings are as 
follows: 
I. NUMBER OF STUDENTS IN THE CLASSES WHERE TEACHING 
ABOUT COMMUNISM TAKES PLACE IN PROPORTION TO 
THE SIZE OF THE ENTIRE STUDENT BODY 
The answers to the questions designed to acquire in-
formation pertaining to this aspect of instruction revealed 
that the totals ranged from thirty-four students in the 
smallest school to an enrollment of one thousand, six 
hundred and sixty-four students in the largest. Figures 
regarding the number of students per school receiving in-
struction about Communism, in proportion to the enrollment 
of the entire student body, may be located in Table III. 
This table shows that in twelve of the forty-two schools 
responding to the survey, 50 per cent and more of the total 
student population were receiving some instruction about 
Communism. Fifteen of the schools reported less than 25 per 
cent of their student body receiving any instruction about 
Communism. 
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TABLE III 
ENROLLMENT OF THE STUDENT BODY AND THE NUMBER OF 
STUDENTS RECEIVING INSTRUCTION ABOUT COMMUNISM 
Number of Stu- .% of Students 
Code # of Size of the dents Receiving Receiving 
the School Student Body Instruction Instruction 
1 717 160 22 
2 593 140 24 
3 1107 524 47 
4 794 109 14 
5 939 596 64 6 1634 908 .56 
7 156 27 18 
8 495 114 23 
9 456 260 .57 
10 386 113 29 
11 946 18.5 20 
12 161 98 61 
13 716 232 32 
14 1014 606 .59 
15 182 57 31 
16 474 68 14 
17 662 285 43 
18 358 109 30 
19 147 89 61 
20 1319 628 48 ~" 
21 58 12 21 
22 733 339 46 
23 188 93 50 
24 187 26 14 
25 138 36 26 
26 155 33 21 
27 120 32 26 
28 189 45 24 
29 647 233 )6 
30 270 140 52 -
31 157 70 45 
32 183 98 53 
33 34 27 80 -
34 345 62 18 
35 266 71 27 
36 310 64 21 
37 791 265 34 
38 1475 451 20 --
39 56 29 52 
40 185 10 5.4 
41 533 182 34 
42 179 169 95 
Totals 20455 7795 38 
46 
None of the schools indicated that instruction about 
Communism was given to their entire student body. However, 
the participating forty-two schools in the survey reported 
that some measure of instruction about Communism was given 
to some of their student body. As Table III discloses, the 
number of students ranged from 5.4 to 95 per cent of the 
total enrollment. Since not all questionnaires were re-
turned, it should not be inferred that others are not also 
receiving instruction about Communism. For detailed data 
on the percentage of teachers participating in the survey 
per school, refer to Appendix E. 
Grade level of §tudents. The ninety-four respondents 
indicated that there were two hundred and eighty-one classes 
in the forty-two schools which received instruction about 
Communism. The majority (43%) of these classes were at the 
junior level, with senior classes following closely (39%). 
Freshmen students received less instruction about Communism 
than any other group included in the survey. 'rhe figures 
in Table IV disclose the number of students and classes 
receiving instruction about Communism. It should not be 
assumed that other students and/or classes do not receive 
instruction about Communism since five of the responding 
teachers did not answer the questions designated to obtain 
this information. 
TABLE IV 
NUMBER OF CLASSES AND GRADE LEVEL OF STUDENTS 
RECEIVING INSTRUCTION ABOUT COMMUNISM 
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Number of Classes Number of 
Grade Level Receiving Instruction Students 
of Students About Communism in Classes 
Freshman 4 ( 1.4%) 123 ( 1.6%) 
Sophomore 49 (17%) 1438 (19%) 
Junior 120 (43%) 3374 (43%) 
Senior 108 (39%) 2860 (37%) 
Classes in which instruction about Communism takes 
place. The United States History classes enrolled the larg-
est number of students, with Contemporary 1 • .Jorld Problems 
coming next. Sociology courses in Southwest Washington at 
the time of the study enrolled the smallest number of stu-
dents receiving instruction about Communism. (See Table V). 
A possible factor contributing to the variance in 
course enrollments as indicated in Table V is the circum-
stances in which these classes are offered to the students. 
In many schools, classes such as U.S. History, Contemporary 
World Problems and/or World Geography and World History are 
required, and must be completed successfully in order for a 
student to meet the necessary requirements for graduation. 
On the other hand, Economics, Sociology and sometimes World 
Geography and Civics are usually elective courses, and are 
not required for graduation. However, the status of the 
various courses seems to be determined at the local level 
since there was some difference amo~~ school districts as 
to which courses were to be considered as required or 
elective ones. 
TABLE V 
NUMBER OF STUDENTS RECEIVING INSTRUCTION ABOUT 
COMMUNISM IN EACH COURSE OF STUDY 
Number of Percentage 
Course Students of Students 
U.S. History 3357 43 
Contemporary World 
Problems 2333 30 
Economics 192 2.4 
Sociology 155 2.0 
World History 1310 17 
World Geography 198 2.5 
Civics 250 3.2 
II. UNITS WHICH INCLUDE TEACHING ABOU'r COMMUNISM 
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Out of the ninety-four teachers who returned the 
questionnaires, sixty-six of them listed seventy-five dif-
ferent units in which teaching about Communism occurred. 
(See Appendix F for a complete, alphabetical list of units.) 
The unit titles, though varying greatly, reveal much over-
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lapping of subject content. It would seem that social 
studies teachers in the schools participating in Southwest 
Washington are striving to bring a broader base of learning 
to their students by developing their own instructional 
units than is provided in state and district outlines and/or 
social studies manuals. 
Specific units listed £x._ the respondents. The unit 
used by more social studies teachers than any other listed 
was entitled "Comparative Governments." This unit was 
named by seventeen teachers as the vehicle used to approach 
the subject of Communism. The unit second in frequency was 
entitled "Comparative Economics," which was listed thirteen 
times. Other units listed indicated that teachers taught 
the subject of Communism either directly in a historical 
approach, or indirectly as it pertained to current events 
or comparative societies. The units which were listed more 
than once may be found in Table VI, recorded in the order 
of their frequency as listed by the respondents. 
It is difficult to explain why twenty-eight of the 
participating teachers in the study did not respond to the 
question pertaining to this aspect of instruction. One 
possibility is that these respondents taught about Communism 
in a manner established by the writers of the textbook they 
may have been using. But in the absence of a basic text in 
these situations, one wonders what materials the instructors 
used to teach about Communism in their classes. 
TABLE VI 
UNITS WHICH INCLUDE TEACHING ABOUT C0!'1II1UNISM 
LISTED MORE THAN ONCE BY THE RESPONDENTS 
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Name of Unit Number of Teachers 
Percentage of 
Respondents 
Comparative Governments 
Comparative Economics 
Communism 
Foreign Polley 
United Nations 
Cold War 
Russian History 
Soviet Union 
The Russian Revolution 
Russia Today 
Communism vs. Democracy 
Current Events 
Challenge of War and Peace 
Ideologies in Conflict 
Propaganda 
World Conflicts 
Science and Industry 
Revolutions 
History of Red China 
World War I 
World War II 
17 
13 
9 
7 
5 
5 
5 
4 
3 
3 
3 
3 
3 
3 
2 
2 
2 
2 
2 
2 
2 
18 
14 
9.6 
7.5 
5.3 
5.3 
5.3 
4.3 
3.2 
3.2 
3.2 
3.2 
3.2 
3.2 
2.1 
2.1 
2.1 
2.1 
2.1 
2.1 
2.1 
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Frequency of units occurring in courses of study. 
U.S. History classes lead the courses of study in the per-
centage of students receiving instruction about Communism 
(43%), however, actual teaching about Communism occurred 
most frequently in a unit or units in Contemporary World 
Problems classes. The range of frequency of teaching about 
Communism between these two courses is negligible as they 
record a mere 1% difference. (See Table VII.) 
TABLE VII 
FREQUENCY OF UNITS USED IN SPECIFIC 
COURSES OF STUDY 
Items 
Required course devoted exclu-
sively to the study about 
Communism 
Unit or units in U.S. History 
classes 
Unit or units in Contemporary 
World Problems classes 
Unit or units in Economics classes 
Unit or units in Sociology classes 
Unit or units in some other 
elective course 
Number of 
Teachers 
2 
37 
38 
10 
7 
14 
Percentage of 
Respondents* 
2.2 
40.0 
11.0 
7.5 
*It should not be inferred that no other units are in 
use since seventeen teachers (18%) did not indicate which 
units they used. 
One f acor revealed in this table is that the vast 
majority of social studies teachers are teaching about 
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Communism through the use of units within pre-established 
courses of study. Only two teachers (2.1%) of the respond-
ents indicated they taught about Communism in a course 
devoted exclusively to that subject. It is unfortunate 
that these respondents were reticent in revealing more in-
formation as it would be interesting to know the details, 
such as the name, origin and content of the two courses. 
Once again higher percentages of units in U.S. His-
tory and Contemporary World Problems courses were reported. 
This has been interpreted as representative of required 
courses in operation at the time of this' survey. 
III. NATURE OF INSTRUCTIONAL METHODS 
USED IN THE CLASSROOM 
Teaching methods of ten vary to meet the needs of the 
instructor, the students, and the subject matter being 
covered in class. An overwhelming majority of the respond-
ents reported they made extensive use of discussion (83%) 
and lecture (81%) in their classes, when teaching about 
Communism. Individual student reports were next (50%) in 
frequency with individually written papers closely following 
(49%). Role playing, which requires a great deal of pro-
jection on the part of the participant, was listed as the 
least used device to teach about Communism. As Table VIII 
discloses, other methods may have been utilized that were 
not listed by the respondents. Since 6.4 per cent of the 
respondents did not indicate any teaching method, one may 
assume that methods other than those listed are used by 
these teachers. 
TABLE VIII 
TEACHING METHODS USED IN TEACHING 
ABOUT COMMUNISM 
Methods No. of Teachers Percentage of Responding Respondents 
Lecture 76 81 
Discussion 78 83 
Student panels 26 27 
Individual student reports 47 50 
Committee reports 19 20 
Individually written 
papers 46 49 
Role playing 4 4.3 
Student written analysis 
of current events pertaining 
to Communism 24 26 
Outside speaker 14 15 
IV. NATURE OF INSTRUCTIONAL MATERIALS USED 
BY THE STUDENTS AND THEIR TEACHERS 
The study sought to determine the selection of in-
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structional materials used by both students and teachers in 
the participating schools. 
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Radio ~ television programs. One of the areas 
covered in the questionnaire was the use of radio and tele-
vision programs. For the programs listed more than once by 
the respondents, see Table IX. A complete, alphabetical 
list of all programs listed may be found in Appendix G. It 
is difficult to draw any valid conclusions from the tabula-
ted returns, other than that this source of information 
concerning Communism is not being used by the majority of 
teachers, since sixty-five (69%) of the teachers did not 
indicate any television or radio programs they may have 
been using. The conflict involved in home radio and tele-
vision schedules and/or viewing habits may have presented a 
barrier to this type of assignment. Perhaps a limited tele-
vision and radio reception prevented utilization of this 
media. 
TABLE IX 
RADIO AND 'rELEVISION PROGRAMS BEING USED 
TO TEACH ABOUT COMMUNISM* 
Programs as listed 
by the Respondents 
ABC, CBS, NBC, "Special 
Reports 11 
Twentieth Century (T.V.) 
News 
Huntley-Brinkley Newscasts 
NBC "White Paper Special 11 
No. of Teachers 
Responding 
8 
7 
5 
4 
4 
Percentage of 
Respondents 
8.5 
7.5 
5.3 
4.3 
4.3 
*It should not be assumed that the television or radio 
programs listed above and in Appendix G are the only ones 
used since sixty-five (69%) teachers did not indicate the 
use of any radio or television programs. 
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Another factor that makes it difficult to analyze 
these returns is that five (5.3~) of the teachers simply 
listed 11News" with out any further clarification. 'rhe in-
vestigator has no idea which pro~rams were assigned or how 
they were being used by the teacher and the students. 
Films. Films were used more often in teaching about 
Communism than television or radio assignments. This may 
be due to the accessibility of the film to the class, where-
as television and/or radio assignments would have been 
designated primarily for the student to complete at home. 
"Nightmare in Red" was listed by sixteen (17%) of the total 
respondents as the most often used film. (For a complete 
alphabetical list of the films being used, see Appendix H.) 
'rhe reader is again cautioned, however, not to assume that 
the films listed in the appendix are the only ones being 
used, since fifty-five teachers (59%) did not indicate that 
any films were used. Again, one questions why this media is 
not more fully utilized and can only speculate that perhaps 
the audiovisual aids departments of these school districts 
are not sufficient to meet the needs of the teachers, or 
that there is some other difficulty preventing these tea-
chers from using films as an instructional aide. None of 
the teachers elaborated on what the problem 1-ITas, or why 
they chose not to use films. 
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Tapes and ~recordings. Tapes and disc record-
ings were used least by the respondents. 'rhe "Brainwashing 
Tape" was referred to by fifteen teachers (16%) as the one 
most often used. Tapes on ''Russian Family Life and Educa-
tion," as translated from a Russian Language Institute 
class one of the local teachers had attended, were used by 
five teachers (5. 3%). The rest of the tapes and disc record-
ings, each listed once by the respondents are found in a 
complete, alphabetical listing in Appendix I. (It must not 
be assumed that the tapes and disc recordings listed in 
Appendix I are the only ones in use, since sixty-five 
teachers (69%) did not indicate which tapes or disc record-
ing they might have been using.) 
Additional instructional material. Instructional 
materials other than those previously discussed were cate-
gorized into the four major areas of (1) newspapers, (2) 
magazines, (3) books and pamphlets, and (4) visual aides. 
For a complete, alphabetical listing of the additional 
instructional material referred to by the respondents, the 
reader may consult Appendix J. (The reader is cautioned to 
remember that material other than what is listed in Appendix 
J may be in use, since fifty teachers ( 53%) did not indicate 
what other materials they may have been using.) Filmstrips 
and personal slides were each listed once by the respond-
ents, as were reports, research and limited pictures. One 
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teacher specified a "unit obtained from the State of 
Oregon's approved Unit on Communism," and one teacher list-
ed overhead projection of charts. 
There were seven items of unsolicited materials 
received by classroom teachers, however, none of the items 
were listed more than once. Nine of the respondents (9.6%) 
indicated they did not recall what materials had been sent 
because they usually destroyed the material upon its 
arrival. One teacher stated: "I throw it away or burn it." 
The majority of teachers (85%) did not signify any unsoli-
cited material received. The respondents listed nine 
organizations as having sent unsolicited material, even 
though only seven items were listed as having beenreceived. 
V. NATURE AND EXTENT OF STUDENT PARTICIPATION 
IN LEARNING ABOUT COMMUNISM 
This study indicated that out of a total of 20,455 
students in Southwest Washington, 7,795 students (38%) 
were receiving instruction about Communism. (It should not 
be inferrred that others are not also receiving instruction 
about Communism since not all questionnaires were returned. 
Refer to Appendix E for data on percentage of teachers in 
each school participating in this study.) The largest 
percentage of students (43%) receiving instruction about 
Communism were those enrolled in U.S. History classes, with 
Contemporary World Problems classes (30%) following. 
Students in Sociology classes (2.0%) at the time of the 
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study received less instruction about Communism than those 
in any other social studies class. (See Table V, p. 48.) 
Class time given to instruction. The amount of class 
time given to instruction about Communism varied from 
courses where no class periods were devoted to teaching 
about Communism, to courses such as Contemporary World 
Problems where eight teachers (8.5%) stated they devoted 
four to five weeks of their class time for such instruction. 
(Refer to Table X for specific courses and the amount of 
class time given to instruction about Communism.) 
Many of the teachers indicated that this portion of 
the questionnaire was difficult for them to answer. One 
teacher wrote: "Several of the blanks are empty, but I 
can give no real answer. I do teach some about communism, 
but not in enough detail to answer some of the questions." 
Another teacher wrote: "I teach about Communism, only 
when it comes up in class discussion. I doubt if it comes 
out to 5 minutes per class per week." A teacher went on to 
explain: 
I teach 5 classes of U.S. History and spend no time 
on a direct examination of communism as a philosophy 
or a government in action. This is taught in Contem-
porary World Problems. I suppose I spend about 2 days 
cumulative time in teaching it incidentally in con-
nection with American history or civil rights, World 
War I, World 1.iJar II, Korean War and other cross refer-
ences that I do not recall at the moment! 
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Another teacher who related one week as the amount of 
time spent on instruction about Communism wrote: 
However, in a subject such as c.W.P. (Contemporary 
World Problems) it is impossible to even discuss the 
smallest item concerning national or foreign affairs 
without some aspect of Communism entering the discus-
sion. So it is actually a subject which continues 
throughout the entire year. 
TABLE X 
*AMOUNT OF CLASS TIME GIVEN TO INSTRUCTION 
ABOUT COMMUNISM 
0 1-3 3-4 1 2 3 4-5 
Course class class class 
:eds. :eds. :eds. week weeks weeks weeks 
U.S. History 8 7 12 7 3 0 0 
Contemporary World 
Problems 2 0 0 3 4 12 8 
Economics 1 1 0 4 5 1 0 
Sociology 0 0 2 5 1 1 0 
World Geography 2 1 3 1 0 0 0 
Civics 0 1 0 2 0 0 0 
World History 3 0 2 3 4 3 0 
*One teacher listed 6 weeks, one teacher stated 8 
weeks, one teacher stated 9 weeks, one teacher indicated 
12-13 weeks, and one teacher stated 15-20 weeks spent on 
instruction about Communism. 
Student hours spent in outside work. 'rhe responses 
varied concerning the amount of student hours spent in out-
side work from teachers who assigned no outside work, to 
one teacher who estimated his students spent approximately 
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45 hours in outside work on reports about Communism. The 
greatest amount of student time spent in outside work 
occurred in Contemporary World Problems courses with World 
Geography utilizing the least amount of student time in 
outside work. (See Table XI.) 
'TABLE XI 
{~AMOUNT OF STUDEN'T HOURS SPENT IN OUTSIDE 
WORK IN STUDYING ABOUT COMMUNISM 
Courses 0 1-5 6-10 11-15 16-20 21-45 hours hours hours hours hours hours 
U.S. History 1.5 18 3 2 0 
Contemporary World 
Problems 7 10 5 3 3 
Economics 2 4 2 1 0 
Sociology 1 2 1 1 0 
World History 5 4 4 0 0 
World Geography 1 1 0 0 0 
Civics 1 2 0 0 0 
*It should not be assumed that additional student 
time is not spent as thirteen teachers (14%) did not re-
spond to this question. 
VI. OBJEC'rIVES OF THE INsrrRUCTOR IN 
TEACHING ABOUT COMMUNISM 
0 
6 
0 
0 
0 
0 
0 
The respondents were given a choice of major objec-
tives, understandings and appreciations from which they 
could choose the ones they would use in their instruction 
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about Communism. Additional space was given for listing 
of other major objectives, understandings and appreciations. 
Tables XII, XIII, and XIV show the number and percentage of 
teachers responding to these items listed in the question-
naire. 
Major ob.1ectives. The maj_ority of respondents (71%) 
listed the provision of an opportunity for students to be-
come better informed citizens as their major objective in 
teaching units about Communism. (See Table XII.) 
TABLE XII 
THE MAJOR OBJECTIVES IN TEACHING 
UNITS ABOUT COMMUNISM 
Objectives *No. of Teachers Responding 
To provide an opportunity 
for thoughtful analysis of 
comparative governments 
To compare similarities and 
differences between Communism 
and other forms of government 
such as democracy 
To provide an opportunity for 
students to become better 
informed citizens 
To provide an opportunity for 
factual and authentic knowledge 
about Communism 
To provide an opportunity for a 
systematic and rational study 
of conflicting ways of life, (political organizations, eco-
nomic systems and social units) 
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57 
67 
62 
48 
Percentage 
of Respondents 
66 
61 
71 
66 
51 
*Fourteen teachers (15%) did not check or list any 
major objectives in teaching about Communism. 
62 
In the space provided for additional objectives one 
teacher wrote: "To understand the background leading up to 
the course of the Russian revolution and its effect on the 
development of Communism and to study the historical f ea-
tures of the Communist movement." 
Other major objectives listed by the respondents were 
as follows: 
1. To provide for a better appreciation of Democracy. 
2. To teach the value of American freedoms. 
3. To provide a basic knowledge of Marxian theory. 
4. To know your rivals; to show the influence of 
Marx and the Communists in American history. 
5. To awaken students to the dangers of Communism. 
6. To provide a background in theory and in the 
causes for the rise of Communism. 
7. To be able to discuss the subject rationally and 
intelligently. 
8. An awareness of the problem. 
9. To be able to compare their government form with 
ours in an intelligent way; to let them see for them-
selves why ours is really better. 
Maior understandings. Table XIII reveals the re-
sponses with respect to major understandings the teacher is 
working for in teaching units about Communism. The majority 
of teachers (71%) felt that the major understanding they 
wished their students to gain was an understanding of the 
theory and development of Communist ideology. 
TABLE XIII 
THE MAJOR UNDERSTANDINGS IN TEACHING 
UNITS ABOUT COMMUNISM 
Understandings 
To gain an understanding of 
the theory and development 
of Communist ideology 
To gain an understanding of 
*Number of 
Teachers 
Responding 
67 
the relation between Communist 
ideology and Soviet foreign 
policy 49 
To gain an understanding of 
Communist goals 61 
To gain an understanding of 
Communist propaganda techniques 52 
To gain an understanding of 
economics in the u.s.s.R. 44 
To gain a better understanding 
of cultural and intellectual 
life in the U.S.S.R. 28 
Percentage 
Of 
Respondents 
71 
52 
65 
55 
47 
30 
*Eleven teachers (12%) did not check or list 
any major understandings in teaching about Communism. 
Other major understandings in teaching units about 
Communism listed by the respondents were as follows: 
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1. To gain a better understanding of the differences 
between Communism and Democracy. 
2. To gain a better understanding of the historical 
development of Communism. 
3. To gain a better understanding of the role of 
Marxists and Communists in U.S. History. 
4. To understand the fallacy of Russian Communism 
and its principles. 
5. To understand the effect of Communism on the U.S. 
way of life; economic, social, and psychological, etc. 
6. 'ro understand how to combat Communism • 
7. To understand the differences in Communist philos-
ophy compared to U.S. government philosophy. 
8. To understand the subversive and ambivalent 
nature of Communism. 
Major appreciations. •rable XIV indicates the re-
sponses of the teachers concerning the major appreciations 
they are working toward in teaching units about Communism. 
'rhe majority of teachers (65%) felt that they wanted their 
students to gain an appreciation for degrees of political 
participation and decisions of the individual as provided 
by different ways of life, in teaching a unit about 
Communism. 
Additional major appreciations in teaching units about 
Communism listed by the respondents were as follows: 
1. To develop an appreciation for Democracy. 
TABLE XIV 
THE MAJOR APPRECIATIONS IN TEACHING 
UNITS ABOUT COMMUNISM 
Appreciations 
*Amount of 
Teachers 
Responding 
To gain an appreciation for 
degrees of individual reliance 
as provided by different ways 
of life. 
To gain an appreciation for 
degrees of cultural knowledge 
and beliefs of the individual 
as provided by different ways 
of life. 
To gain an appreciation for 
degrees of political partici-
pation and decisions of the 
individual as provided by 
different ways of life. 
To gain an appreciation for 
degrees of economic consumption 
and investment of the individual 
as provided by different ways of 
life. 
43 
JO 
61 
45 
Percentage 
of 
Respondents 
46 
32 
65 
48 
*Seventeen teachers (18%) did not check or list 
any major appreciations in teaching about Communism. 
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2. To develop an appreciation of Marxist aims in 
Economics and Society, and of the social and economic 
ills which Communism was designed to correct. 
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3. To develop an appreciation of free enterprise vs. 
collectivism. 
4. 'l'o see the advantages and disadvantages of both 
capitalism and communism, without grinding the axe of 
either. 
5. To gain a high appreciation of the value and 
worth of the individual under freedom and democracy. 
VII. THE INSTRUCTOR'S METHODS OF EVALUATION 
When the social studies teachers were asked to list 
in the order of their importance those techniques of evalu-
ation found effective in checking student progress inunder-
standing, thirty-one teachers (33%) failed to list any 
technique for checking student progress, even though they 
indicated they taught about Communism in their classes. 
Objective tests were checked by forty-three of the teachers 
(46%) as the foremost technique of evaluation used. (See 
Table X:.V.) 
Some of the respondent's written explanations were 
symbolic of a facts versus attitudes philosophy of evalua-
tion. A teacher wrote, "In testing I look more for specific 
facts and information about Communism, etc., rather than 
attitudes, etc., except in the general area of good and bad 
features of totalitarianism as opposed to democracy.'' 
TABLE XV 
METHODS OF EVALUATION 
*Method 
Objective tests 
Discussion 
Essay tests 
Written student reports 
Oral questions 
Book reports 
Student interest 
Student panels 
Grouo discussion 
.;._ 'k. 
Student attitude 
Individual conferences 
Comparative solutions 
Reading notes 
Definition of terms 
Number of 
Teachers 
Responding 
43 
37 
16 
15 
12 
6 
6 
4 
2 
2 
2 
2 
2 
1 
Percentage 
of 
Respondents 
46 
39 
17 
16 
13 
6.4 
6.4 
4.3 
2.1 
2.1 
2.1 
2.1 
2.1 
1 
*It should not be inferred that other methods 
of evaluation are not in use, since not all question-
naires were returned. 
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'rechniques of evaluation. Just as teaching methods 
often vary to meet the needs of the instructor, the students 
and the subject matter being covered in class, so will the 
techniques of evaluation. The majority of respondents (53%) 
indicated that the nature of their evaluative technique 
involved an understanding of various defects of Communism. 
See Table XVI for the nature of other techniques of evalua-
tion reported. 
TABLE XVI 
NA'rURE OF TECHNIQUES OF EVALUATION 
-i~Number of Percentage 
Content Teachers of 
Responding Respondents 
Informational testing--
diagnostic 46 49 
Value checking--change 16 17 
Before and after tests--
informational 32 34 
Understanding of various 
defects of Communism 50 53 
Favorable--unfavorable 
attitude towards Communism 27 29 
*Twenty-seven teachers (29%) did not answer 
this portion of the questionnaire. 
VIII. THE INSTRUCTOR'S ACADEMIC TRAINING FOR 
TEACHING ABOUT COMMUNISM 
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The answers to the questions designed to acquire 
information pertaining to the instructor's preparation for 
teaching about Communism revealed a variety of backgrounds, 
preparations and experiences. 
Undergraduate work. ·rhe ninety-four respondents 
listed twenty separate major areas of undergraduate work, 
and thirty separate minor areas. (See Appendix K for a 
complete, alphabetical list of undergraduate major andminor 
areas as listed by the respondents.) The plurality of 
teachers (28%) majored in History. Social Studies was the 
next area most frequently mentioned with 22 per cent major-
ing in that area. Physical Education ma,iors (17%) followed 
in frequency. Other majors listed more than once were 
Economics (8.5%), Secondary Education (7.5%), English (4.3,%), 
Biology .(3.2%), Political Science (3.2%), Business Education 
(2.1%), Industrial Arts (2.1%), Mathematics (2.1%), and 
.Sociology (2.1%). It should be noted that some of the 
teachers listed more than one major field. However, out of 
a total of 108 majors listed, sixty of them (55%) were in 
the social studies area. (For specific work being done by 
the respondents, refer to Appendix L for a complete alpha-
betical listing of undergraduate college courses related to 
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teaching about Communism which the respondents have listed. ) 
Of the ninety-four respondents, two teachers (2.1%) 
did not list any degree held. One can assume either that 
these two teachers are teaching with an emergency certifi-
cate, or that they hold a life certificate. It may also be 
that they simply chose not to answer the question. The 
majority of the respondents (75%) reported they had earned 
their B.A. degree. (See 'rable XVII.) 
TABLE XVII 
UNDERGRADUATE DEGREES HELD BY SOCIAL STUDH:S 
'rEACHERS IN SOUTHWEST WASHINGTON 
Number Percentage Degree of of 
Teachers Res~ondents 
Bachelor of Arts 70 75 
Bachelor of Science 16 17 
A.B. 3 3.2 
Bachelor of Education 2 2.1 
B.F.A. 1 1.1 
No degree held 2 2.1 
Graduate ~· The ninety-four respondents listed 
fifteen separate major areas of graduate work and twelve 
separate minor areas, a reduction of five major areas and 
eighteen minor areas from the undergraduate work. (See 
Appendix M for a complete alphabetical listing of graduate 
major and minor areas as listed by the respondents.) Other 
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majors chosen were Social Studies (6.4%), Political Science 
(3.2%), and Sociology, Psychology, Guidance and Counseling 
(2.1%). It should be noted that out of the total of sixty-
four majors listed, twenty-three (35%) were in the social 
studies area. 
Only three of the ninety-four respondents (3.2%) 
failed to indicate any graduate work. Table XVIII shows 
the extent of graduate work being done by the respondents. 
Twenty-nine teachers, ( 31%), said they had earned a Master's 
Degree, however, the writer does not know if these were 
earned in specialized areas, or in education. (For specific 
work being done by the respondents, refer to Appendix N for 
a complete alphabetical listing of college courses related 
to teaching about Communism which the respondents have 
taken.) 
TABLE XVIII 
GRADUATE WORK DONE BY SOCIAL STUDIES 
TEACHERS IN SOUTHWEST WASHING'TON 
Extent of Graduate Number Percentage 
Training of Of Teachers Resnondents 
Earned Master's Degree 29 31 
Doing graduate work, but 
have not yet earned degree 27 29 
Did not list any major or 
minor fields of study 35 37 
Did not reply at all 3 3.2 
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Colleges. The respondents named thirty-six colleges 
where they had done their undergraduate work, and thlrty-
three colleges where graduate work had been done. (For a 
complete alphabetical listing of colleges where under-
graduate and graduate work was done, refer to Appendixes 0 
and P.) One will find an overlapping of figures in Table 
XIX showing the number of teachers doing undergraduate and 
graduate work in local and out-of-state colleges, which ls 
explained by the fact that graduate and undergraduate work 
was done by these teachers both in colleges in and out of 
the state of Washington. 'rhe majority of these teachers, 
however, did both their undergraduate work (61%) and their 
graduate work (62%) at a college in Washington. 
Adequacy of preparation. 'rhere does not seem to be 
a measurable difference in attitudes regarding adequacy of 
preparation between the fifty-three teachers who took most 
of their work in colleges in Washington and those thirty-six 
teachers who took most of their work in out-of-state colleges. 
'rhe majority of teachers in both groups (64%) felt that their 
preparation was inadequate for their assignment. (See 
'rable xx.) 
It is difficult to know what factors contribute to 
this feeling of inadequacy on the part of the ma,jori ty of 
the respondents. Many of these teachers seem to have been 
assigned teaching areas for which they were not prepared, 
'rABLE XIX 
NUMBER OF TEACHERS DOING UNDERGRADUATE 
AND GRADUATE WORK IN LOCAL AND 
OU'r-OF-STA'rE COLLEGES 
Number of 
Items Teachers 
Responding 
Undergraduate work at 
an out-of-state college 42 
Undergraduate work at 
a college in Washington 57 
Respondents did not 
indicate where under-
graduate work was done 4 
Graduate work at an out-
of-state college 54 
Graduate work at a college 
in Washington 58 
Respondents did not indi-
cate where graduate work 
was done 14 
Percentage 
of 
Respondents 
45 
61 
57 
62 
15 
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TABLE XX 
ADEQUACY OF UNDERGRADUA'rE AND/OR GRADUATE 
\iJORK FOR TEACHER ASSIGNMEN'r 1ro 
TEACH ABOUT COivIHUNISlvI 
*Number of Percentage 
Adequacy of Preparation Teachers Of 
Responding Respondents 
Teachers who did most of 
their work in colleges in 
Washington who felt prep-
aration was adequate for 19 36 
assignment (out of 53) 
Teachers who did most of 
their work in colleges in 
Washington who felt prep-
aration was inadequate for 34 64 
assignment (out of 53) 
Teachers who did most of 
their work in out-of-state 
colleges who felt preparation 13 36 
was adequate for assignment (out of 36) 
Teachers who did most of 
their work in out-of-state 
colleges who felt prepara-
64 tion was inadequate for 23 
assignment (out of 36) 
*Thirty-two teachers out of 94 respondents (34%) felt their undergraduateyreparation was adequ-
ate. Fifty-seven teachers (61%) out of 94 respond-
ents felt their undergraduate/graduate preparation 
was inadequate. Five teachers out of 94 respondents (5.3%) did not indicate whether they thought their 
undergraduate/graduate preparation had been either 
adequate or inadequate. 
74 
75 
or it may be that these teachers did not elect to take 
courses dealing either directly or indirectly with instruc-
tion about Communism. 
An additional factor influencing the data regarding 
adequacy of preparation might be the effect of activities 
occurring during the period of time that some of these 
teachers received their training. It must be remembered 
that in July, 1948, the Canwell Committee (a Joint Legisla-
tive Fact-Finding Committee on Un-American Activities, 
sponsored by Washington State Representative Albert F. 
Canwell in 1947), opened hearings on the University of 
Washington, thus beginning a period of intense investiga-
tion into the alleged Communist affiliation of some of the 
University faculty. Teacher training during this time was 
bound to be influenced somewhat by such investigations. 
Continuing preparation. 'rhirty teachers ( 32.%) of 
the total respondents who did most of their undergraduate 
and/or graduate work in the state of Washington indicated 
they were planning to take further courses which might be 
of help to them in teaching about Communism. In contrast, 
only fifteen of the respondents (16~) who did most of their 
college work out of the state indicated they were planning 
to take courses which might be of help to them in teaching 
about Communism. (See 'rable XXI. ) 
1rABLE XXI 
PLl\NS FOR CONTINUING PREPARATION FOR 
TEACHING ABOUT COMMUNISM 
*Number of Teachers 
Items Responding out 
Teachers who did most of 
work in colleges in Wash-
of 94 
ington who felt they 30 
would continue to take 
courses in preparation for 
assignment. 
Teachers who did most of 
work in out-of-state 
colleges who felt they 
would continue to take 15 
courses in preparation 
for assignment. 
Teachers who did most of work 
in colleges in Washington who 
are undecided. 
Teachers who did most of work 
in colleges in Washington who 
felt they would not continue 
to take courses in preparation 
for assignment. 
Teachers who did most of work 
in out-of-state colleges who 
felt they would not continue 
to take courses in preparation 
for assignment. 
Teachers who did most of work 
in out-of-state colleges who 
are undecided. 
6 
17 
17 
4 
76 
Percentage 
of 
:Respondents 
32 
16 
6.4 
18 
18 
4.3 
~~It may be seen that forty-five of the teachers 
(48%) plan to take further course work. Thirty-four of the 
teachers (35%) do not plan to do any further work. Ten of 
the teachers (11%) are undecided. Five of the teachers (5.3%) did not answer this question. 
Once again, it is difficult to explain why the re-
spondents indicated the responses they did. One might 
think that the teachers doing most of their work in col-
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leges in Washington felt they would benefit from continued 
courses. 'rhis is, of course, only an assumption. Perhaps 
those teachers who had done most of their work in out-of-
state colleges do not feel they would benefit from further 
courses. Or it may be, that these teachers are going to 
change their teaching assignment and will no longer be 
teaching about Communism. 
Improyement of teacher training. Almost half 
(twenty-five) of the fifty-seven teachers who indicated they 
felt their preparation was inadequate made no suggestions 
as to how teacher preparation in the colleges could be im-
proved. The same five people who failed to respond as to 
their adequacy and/or inadequacy also neglected to indicate 
any need for improvement. Only five teachers (5.3%) of the 
ninety-four teachers involved in the study indicating they 
thought improvement was definitely needed did not list any 
ways for doing so. A teacher wrote: 11no basis for opinion. 11 
'rhree of the teachers ( 3. 2%) suggested self improvement as a 
means for extending their competence. One teacher commented: 
No particular course or courses of study can adequ-
ately prepare a teacher in this field unless the teacher 
is interested enough to constantly read and study and 
listen and thus to continue studying. Much must depend 
upon the teacher's willingness to work on his own. 
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1"'1ore required and specialized courses were marked as 
needed by twenty-one teachers (22%). One of these teachers 
expressed the following opinion: "Every high school teacher 
should be required to take ten hours or more on the study 
of Communism. 11 Only three teachers ( J. 2%) felt in-service 
training was badly needed. One of these teachers went on 
to specify the need for qualified instructors. He stated a 
need for: " ••• special seminars for teachers of Contem-
porary 1'forld Problems, with experts in the field, teaching 
and leading discussions. 11 
Many teachers who felt they were adequately prepared 
themselves, expressed a need for adequate preparation for 
other social studies teachers on their staff. As one 
teacher wrote: "More social science teachers need the kind 
of preparation I have had the priviledge of having--good, 
solid and analytical courses are badly needed to be re-
quired for social studies teachers." 
IX. ADDI'rIONAL FAC'rORS REGARDING THE NA'rURE AND 
EX'rENT OF INS'rRUCTION ABOUT COiv!l'fiUNISM 
There are many factors in addition to those previously 
discussed which influence the nature and extent of instruc-
tion about Communism. Not all of these can be measured as 
easily as some of the preceding factors, for they too in-
volve value judgments as a basis for a 11yes 11 or "no 11 answer. 
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Selection of textbooks and materials. It seems that 
textbooks and materials for classrooms are selected in a 
multitude of different ways. Many of the teachers (38%) 
related they selected their own materials. Closely follow-
ing in order of frequency were thirty-one of the respondents 
(JJ%) who said they participated in connection with either 
a curriculum, teacher or administrative committee. Twelve 
teachers (1J%) did not know how the textbooks and materials 
in use in their classroom were selected. Only two teachers 
(2.1%) indicated that their material was selected by the 
head of the department. One teacher wrote that his mate-
rials were selected by the administration. Another one of 
the teachers commented, 11 I just used the knowledge I re-
ceived from my own education and from our school library. 11 
Another teacher wrote that the material was selected by 
"self and other history teachers, no administration sug-
gestions or control. 11 However, there were twelve teachers 
(1J%) who did not indicate how the textbooks and materials 
which are used in their classrooms for teaching about 
Communism were selected. 
Initiation of ~ program for teaching about Communism. 
Programs for teaching about Communism have been initiated 
in many different ways. One of the teachers wrote, "As head 
of the department at the time, I feel I initiated this study 
about 1957· In the class itself, we do it as a unit. 11 
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Another teacher related that instruction about Communism was 
introduced, "By a general feeling that the subject should 
be taught--that it was not fair to our students to allow 
them to complete high school without at least an introduc-
tion to a fact which can play an increasingly important role 
in their lives." The largest number of teachers (26%) 
stated they initiated the program in their classes them-
selves. An additonal twenty teachers (21%) wrote that they 
initiated the program by using a unit approach to the sub-
ject. Seven teachers (7.5%) indicated they initiated the 
program from an introduction to the subject in their text-
book. One teacher wrote, 11Most of us began to deal with it 
from basic texts and growing experiences--we still have no 
formal agreed upon unit of study. This varies from teacher 
to teacher." Six teachers (6.4%) indicated they were un-
aware of how the program in teaching about Communism was 
initiated. Only five teachers (5.3%) felt they had no pro-
gram for teaching about Communism. One of the respondents 
simply stated, 11No program as such. 11 An additional five 
teachers (5.3%) stated they used an American historical 
events approach. One of these teachers wrote, "Communism 
is a vital and necessary part of world history and certainly 
can't be ignored." Four other teachers (4.3%) said their 
teaching about Communism was initiated as the students 
showed interest and began to inquire about Communism. An 
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additional four teachers (4.3%) stated the program was in-
itiated incidentally or only as the need for it arose. One 
teacher commented, 11 Every teacher does it the way he wants 
to, and much of it could stand improvement." It is inter-
esting to note that only two teachers (2.1%) indicated that 
their program was initiated by the local school administra-
tion, school board and state department of education. There 
were, however, seventeen teachers (18%) who did not indicate 
how their program was initiated. 
Use of single 21:. multiple texts. 'rhe use of single 
or multiple texts is dependent upon many things. 'rhe in-
come of the district may be such as to limit the use of 
textbooks to one basic, or it may depend upon the preference 
of the teacher. Some districts have adopted a definite 
policy regarding this, while others have not. Nineteen of 
the respondents (20%) indicated they used a single set of 
textbooks. However, the majority of teachers (40%) stated 
they used multiple sets of textbooks. In direct contrast, 
four of the teachers (4.3%) stated they used textbooks as 
reference sources only. Thirteen of the teachers (14%) did 
not reply as to whether they used single or multiple text-
books. 'rwenty-one teachers ( 22%) wrote that they did not 
use any textbook in their instruction about Communism. 
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Adequacy of library resources. Library resources 
will differ in quantity and quality both within and between 
school districts. Oftentimes library resources are limited 
because of financial difficulties. Sometimes they are 
limited due to personal preferences of the librarians or to 
a reluctance on the part of the classroom teacher to express 
his needs in terms of desired library materials. Nost of 
the respondents (45%) stated their library resources were 
inadequate. One teacher wrote: ''No, but they are improving. 
'rhey are especially inadequate in Russian history and current 
information about Communism. Our library has tended to stay 
away from controversial books. 11 Only thirty-five teachers 
(36%) said their school library had adequate sources for 
studying about Communism. However, there were seventeen 
teachers (18%) who did not reveal either the adequacy or 
inadequacy of their library facilities. 
A majority of sixty-one teachers (65%) indicated that 
the number of textbooks or other sources relating to Com-
munism was not sufficient for each student to be issued a 
copy. 'rwenty-four teachers ( 26%) related that the number 
of textbooks and other material was sufficient for distri-
bution among all students. However, there were nine tea-
chers (9.6%) who did not indicate whether there were suf-
ficient numbers of textbooks or other sources relating to 
instruction about Communism for each student to be issued a 
copy of his own for study purposes. 
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Comm.unity and parental response. The effect of com-
munity and parental response upon school programs cannot be 
underestimated. Without the support of parents and commun-
ity organizations, many new programs will never receive the 
approval of the school board for enactment within the class-
room. The majority of the respondents (56%) felt that the 
community and parental response had been indifferent to 
teaching about Communism. Perhaps this indifference is due 
to the way teaching about Communism is approached in these 
districts. Those teachers who approach the topic only as 
it arises from student discussion might be in a district 
that does not have a definite school board or administrative 
policy regarding teaching about Communism. Ten of the 
teachers (11%) reported that the parents and community re-
action had been very favorable. (See Table XXII.) 
TABLE XXII 
COMMUNITY AND PAREN'rAL RESPONSE TO 
TEACHING ABOU'T COMMUNISM 
Number of Percentage 
Response Teachers Of 
Responding Respondents 
Very favorable 10 11 
Favorable 23 24 
Indifferent 53 56 
Antagonistic 0 0 
Very antagonistic 0 0 
No response from teachers 8 8.5 
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One teacher wrote in the space given for comments: 
"Parents in 1960 were a little antagonistic, but now wish 
me to spend more time on Communism." He did not elaborate, 
or indicate what factors contributed to the change, but he 
indicated the community response as very favorable at the 
time of the study. Another teacher wrote: "Most parents 
have never communicated with me, but those who have, have 
been very favorable." A fuller response came from a teacher 
who wrote the following: 
• • • we have been working on this project for at 
least fifteen years and I do believe that many students 
who have experienced this study are better equipped as 
American citizens with appreciation of democratic rep-
resentative institutions as well as individual economic 
enterprise, and our particular brand of capitalism. 
A teacher who did not check any community or parent-
al response wrote the following explanation: 
A film was presented several years ago and it caused 
considerable feeling in the community. Our social 
studies teachers (Sr. and Jr. High), agreed to teach 
communism only as it arose (incidentally). We had a 
conference about 3 yrs. ago at which Professor Williston 
from the U. of \~. (University of \'1ashington) was a 
guest speaker. He advised that we teach it as it arose, 
(incidentally). However he was not opposed if some 
authoritative and approved person should be given this 
responsibility--approved by state educational forces. 
('rhis was purely advisory on his part. ) This, I hope 
explains why I have so very little to give you in the 
way of information. 
None of the teachers responding felt that there was 
any degree of antagonism in their school districts concern-
ing instruction about Communism. 
'rhe indifference of the communities indicates, how-
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ever, a very much needed effort on the part of the school 
to develop a knowledgeable and responsible citizenry which 
is vitally interested in the educational programs within 
their communities. 
CHAPTER V 
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 
I. SUMMARY 
The purpose of the study was to determine the national 
trends in teaching about Communism in the secondary schools 
and then to determine as adequately as possible the nature 
and extent of instruction about Communism in the secondary 
schools of Southwest Washington. This i:vas done in part by 
reviewing the available literature regarding instruction 
about Communism on a national basis and in asking social 
studies teachers in the secondary schools in the nine coun-
ties of Southwest Washington to fill out a questionnaire 
pertaining to their instruction about Communism. An earnest 
attempt has been made in the preceding chapter to gather, 
present and interpret data pertaining to the eight areas of 
investigation previously stated. (See Chapter I.) 
An analysis of the information obtained from the 
returned questionnaires suggested the following major find-
ings. 
Of the fifty-two schools canvassed, 81 per cent re-
sponded to the study. 1rhere was a 50 per cent response from 
the two hundred and five teachers canvassed. Only 38 per 
cent of the total student enrollment in the responding 
schools were reported to be receiving instruction about 
Communism. However, all the schools responding, reported 
that some measure of instruction was given to some of the 
student body. 
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Freshmen composed 1.6 per cent of the total student J 
population in Southwest Washington secondary schools receiv-
ing instruction about Communism. 'rhe remaining classes were 
composed of Sophomores (191;), Juniors (43?~), and Seniors 
(37:~). 
U.S. History courses involved the greatest number of 
students (4Jfo) receiving instruction about Communism. Con-
temporary ;,forld Problems classes followed with 30 per cent 
and 'i'i orld History classes were third with 17 per cent. 
Economics, Sociology, World Geography and Civics classes in 
which instruction about Communism occurred dealt with less 
than 5 per cent of the total student enrollment. 
'reaching about Communism occurred most often in Con-
temporary World Problems classes with the use of a planned 
unit (40%). U.S. History classes followed closely with 39 
per cent of the respondents using a unit in these classes 
to teach about Communism. 
The vast majority of teachers indicated they used 
units specifically designed to teach about Communism as it 
is defined within the framework of their established 
classes. Only t11<ro teachers ( 2 .1 ib) reported teaching a re-
quired course devoted exclusively to the study about 
Communism. 
Discussion, lecture, individual oral and written 
reports were the four most commonly used teaching methods 
in the classrooms of the respondents. 
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A minority of teachers used television or radio pro-
grams, films, tapes or disc recordings as instructional 
materials to supplement their teaching about Communism. 
Sixty-five of the respondents (69%) indicated that they did 
not use any television or radio programs to teach about 
Communism. Fifty-five of the respondents ( 59'%) said they 
did not use any films in their classes to teach about Com-
munism. Sixty-five of the respondents ( 69/b) ·wrote that they 
did not use any tapes or disc recordings for the above men-
tioned purpose. Fifty of the respondents (53~) did not 
disclose any other instructional materials used in their 
classrooms to supplement their teaching. 
·rhe major emphasis in uni ts teaching about Communism 
is placed on (1) provision for an opportunity for students 
to become better informed citizens, (2) provision for stu-
dents to gain an understanding of the theory and develop-
ment of Communist ideology, and (3) provision for students 
to gain an appreciation for degrees of political nartici-
pation and decisions of the individual as provided by 
different ways of life. 
·rhe method of evaluation listed the most often was 
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objective testing as checked by forty-three teachers (46%). 
Discussion as a method of evaluation was checked by thirty-
seven teachers (39%). Forty-six of the teachers (49%) 
indicated informal testing--diagnostic as the major content 
in their technique of evaluation. Approximately one-third 
of the teachers (33%) seems to have no technique for check-
ing student progress even though they indicated they taught 
about Communism in their classes. 
A little more than half of the teachers (56?6) teach-
ing the Social Studies classes are undergraduate Social 
Studies majors. Approximately one-third of the teachers 
(36%) feel their preparation has been adequate for teaching 
about Communism. However, approximately ti:·rn-thirds of the 
teachers (64%) feel their undergraduate and/or graduate 
preparation for teaching about Communism has been inadequate. 
·I'he basis for this personal evaluation of adequacy and 
inadequacy is unknown. 
All but two teachers indicated they have earned 
college degrees. The majority of teachers (75%) had earned 
their B.A. degrees. Sixteen teachers (17%) had earned a 
B.S. degree. Three teachers (3.2%) had earned A.B. degrees 
and one teacher reported earnin_,s a B.F.A. degree. A 
Master's degree had been earned by twenty-nine of the tea-
chers (311&). ·rwenty-seven of the teachers (29%) are doing 
graduate work, but have not yet earned an advanced degree. 
l"iost of the teachers ( 61%) did their under,g:raduate 
work at a college in Washington. Graduate work was also 
done at a college in ~ashington by a majority of the tea-
chers (62%). 
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There was no measurable difference in the feelings 
of adequacy or inadequacy of preparation to teach about 
Communism between those teachers taking most of their work 
at colleges in Washington and those taking most of their 
work at an out-of-state college. The vast majority of both 
groups (64:~) felt that their preparation was inadequate for 
their assignment to teach about Communism. 
Almost half of the teachers (48%) plan to take 
further course work to help them teach about Communism. 
l'hirty-four teachers ( '3 5%) do not plan to do any further 
work, while ten of the teachers (11%) said they were un-
decided. Five of the teachers (5.3%) did not reveal what 
their plans for further course work were. 
Thirty-six teachers ('38~) indicated they selected 
their own teaching materials. Thirty-one teachers (3316) had 
served on either a curriculum, teacher or administrative 
committee for textbook and material selection. T1,-;ro teachers 
(2.1%) said their classroom material was selected by the 
head of the department. One teacher (1.1%) indicated his 
material was selected by the administration. Twelve tea-
chers (13%) did not indicate how their text and materials 
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were selected. 
l'lany of the teachers have initiated teaching about 
Communism in their own way within their classrooms. Twenty-
four teachers (26%) who indicated they initiated the program 
did not specify in what manner they did so. However, twenty 
teachers (21%) related they used a unit approach to initiate 
teaching about Communism. Seven teachers (7.5;:&) used text-
book coverage. Five teachers (5.3%) used an American his-
torical events approach to begin their program. Four 
teachers (4.3%) initiated their program only as the students 
showed interest, while four other teachers (4. 3~~) began their 
program only when the need for it arose, or incidentally. 
Five teachers (5.3:fb) said they had no program as such for 
teaching about Communism and seventeen teachers (18%) did 
not reveal any knowledge as to how teaching about Communism 
was initiated. 
Multiple texts were used twice as often (40?0 by the 
respondents than were single texts (20:~). Approximately one-
fifth (22~) of the teachers said they did not use a text-
book to teach about Communism. Four teachers (4. 316) stated 
they used textbooks, but only as a reference source. 1rhir-
teen teachers (146) did not reply as to their use of single 
or multiple textbooks. 
'I'he library resources available to the respondents 
were regarded as inadequate by forty-t·wo teachers (45%). 
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Only thirty-five teachers ( 37%) indicated their school library 
had adequate resources. However, seventeen teachers ( 18%) 
did not reveal the adequacy or inadequacy of the library. 
Only twenty-four teachers ( 26'.?0) said the number of 
textbooks and other materials were sufficient for each 
student to use a copy for study purposes. Sixty-one teachers 
( 6 5%) felt the number of textboolrn and other materials were 
insufficient for the number of students. Nine teachers 
( 9. 61;) did not reveal the number of textbooks available per 
student. 
Ten teachers (11/b) felt that the community and parental 
response was "very favorable." Twenty-three teachers (24%) 
indicated the response was "favorable. 11 Fifty-three teachers 
(56%) felt that the community and parental response had been 
"indifferent" to teaching about Communism. No one indicated 
the response of his community as 0 antagonistic," of livery 
antagonistic. II There were' however' eight teachers ( 8. s~~) 
who did not judge the community or parental response. 
The reader must keep in mind, that while this study 
has been an informative one, the findings remain somewhat 
incomplete. 'This is partly because there was a lack of full 
participation by social studies teachers in the public 
schools, and partly because many auestions raised by the 
comments and responses of those participating in the study 
remain unanswered. 
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I I .  S O M E  C O N C L U S I O N S  
T h e  f o l l o w i n g  m a j o r  c o n c l u s i o n s  w e r e  d r a w n  c o n c e r n i n g  
t h e  t e a c h i n g  a b o u t  C o m m u n i s m  i n  t h e  p u b l i c  s e c o n d a r y  s c h o o l s  
o f  S o u t h w e s t  W a s h i n g t o n  o n  t h e  b a s i s  o f  t h e  p r e c e d i n g  f i n d -
i n g s .  
O n l y  a  l i t t l e  m o r e  t h a n  a  t h i r d  o f  t h e  s t u d e n t s  i n  
t h e  s c h o o l s  r e s p o n d i n g  t o  t h e  s u r v e y  a r e  r e c e i v i n g  a n y  i n -
s t r u c t i o n  a b o u t  C o m m u n i s m .  T h e  m a j o r i t y  o f  t h e s e  s t u d e n t s  
a r e  j u n i o r s  a n d  s e n i o r s  w i t h  m o s t  o f  t h e i r  i n s t r u c t i o n  a b o u t  
C o m m u n i s m  o c c u r r i n g  i n  C o n t e m p o r a r y  W o r l d  P r o b l e m s  o r  U . S .  
H i s t o r y  c l a s s e s .  M o s t  o f  t h e  t e a c h e r s  u s e  a  u n i t  s p e c i f i -
c a l l y  d e s i g n e d  t o  t e a c h  a b o u t  C o m m u n i s m .  H o w e v e r ,  f r o m  t h e  
r e s p o n s e s  t o  t h e  q u e s t i o n s  p e r t a i n i n g  t o  i n s t r u c t i o n a l  
m a t e r i a l s ,  i t  a p p e a r s  t h a t  t h e  v a s t  m a j o r i t y  o f  t e a c h e r s  d o  
n o t  f u l l y  u t i l i z e  t e l e v i s i o n  o r  r a d i o  p r o g r a m s ,  f i l m s ,  
t a p e s ,  o r  d i s c  r e c o r d i n g s .  A p p r o x i m a t e l y  t w o - t h i r d s  o f  t h e  
t e a c h e r s  a r e  u s i n g  t e x t b o o k s  t o  t e a c h  a b o u t  C o m m u n i s m .  T h i s  
l e a v e s  o n e - t h i r d  o f  t h e  t e a c h e r s  w h o  a r e  a l s o  n o t  u t i l i z i n g  
a n y  t e x t b o o k s  t o  a i d  i n  t h e  i n s t r u c t i o n  t h e y  g i v e  a b o u t  
C o m m u n i s m .  
O n l y  o n e - f o u r t h  o f  t h e  t e a c h e r s  s a i d  t h a t  t h e  n u m b e r  
o f  t e x t b o o k s  a n d  o t h e r  m a t e r i a l s  w e r e  s u f f i c i e n t  f o r  e a c h  
s t u d e n t  t o  u s e  a  c o p y  f o r  s t u d y  p u r p o s e s .  T h e  v a s t  m a j o r i t y  
o f  r e s p o n d e n t s  j u d g e d  t h e  n u m b e r  o f  t e x t b o o k s  a n d  o t h e r  
m a t e r i a l s  a s  i n s u f f i c i e n t  f o r  t h e  n u m b e r  o f  s t u d e n t s .  I t  
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would, therefore, seem that the instruction about Communism 
given these students needs to be looked at carefully in terms 
of what instructional materials the students actually have 
access to, and what instructional materials the teachers do 
use to assist them in teaching about Communism. 
A significant factor related both directly and in-
directly to many of the findings is that only a little more 
than one-half of the respondents are social studies majors, 
or have a major in that field. 'rheref ore, it seems that a 
great many teachers assi~ned to teach a social studies class 
have majors in other academic fields of study. It is not 
surprising then to note that a mere one-third of the re-
spondents feel that their preparation has been adequate for 
their assignment to teach about Communism. 3ven though 
approximately two-thirds of the teachers feel their prepa-
ration is inadequate, only approximately one-half of them 
plan to take further courses to help them teach about Com-
munism. v~hen one considers that most of these teachers are 
initiating their own prog:ram for teaching; about Communism, 
and that only the minority are using instructional materials 
to assist them, one cannot help but wonder at the quality of 
the program the students are receivin~. 
It is not surprisins that only ten of the respond-
ents (11/~) felt that the community and parental response to 
instruction about Communism was 11very favorable." That 
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twenty-three teachers (24)~) felt the response was 0 favor-
able, 11 is perhaps indicative that there is a rising segment 
of the population that realizes that instruction about Com-
munism is needed and must begin somewhere. The investigator 
is appalled, however, that over half of the respondents (56':0) 
reported that the community and parental response was 
11 indifferent 11 to teaching about Communism. One wonders if 
this attitude is indicative of a larger feeling of apathy on 
the part of the r!;eneral public regarding items they feel do 
not directly concern them. Or, it may be that these 
communities -v.rhich seem indifferent to the instruction about 
Communism in their public secondary schools are not aware of 
the school's program. 
III. SOME RECOMMENDATIONS 
The investigator would like to recommend, in light of 
the major findings and conclusions stated, that anyone pur-
suing teaching about Communism, or seeking to implement a 
similar study, thoroughly investigate the policies and/or 
statements adopted by the local school boards. 'rhe inves-
tigator did not plan to do this in the present study, but 
feels that such information would have been valuable. 
A serious and thoughtful look must be taken at the 
instructional materials being used to teach about Communism. 
There is an abundance of material available and one cannot 
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help but question why some of this material and instructional 
media are not more fully utilized. 
A close and analytical look must be taken at the 
assignment of teachers in our school systems. Too often 
teachers are assigned a class and/or subject area simply 
because a vacancy in that particular area needs to be filled, 
rather than on the basis of an individual teacher's qualifi-
cations to teach in that subject area. 
Whenever a majority of teachers regard parental and 
community attitudes concerning instruction about Communism as 
indifferent, an analytical look must also be given the 
endeavors of school districts to acquaint their communities 
with the instructional programs offered. It would seem that 
if a school district sincerely wants to have parental and 
community support for its instructional programs, a con-
centrated effort must be made to inform those in the 
community of the need for and the objectives of specific 
programs. 
In light of findings concerning the preparation of 
teachers, colleges and universities need to re-examine their 
curriculum offerings for social studies majors. The high 
percentage of repondents who felt their preparation was 
inadequate for their assignment to teach about Communism 
seems to indicate that colleges and universities need to 
consider requiring a course and/or courses dealing with 
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instruction about Communism in the public schools. Courses 
offered by the colleges regarding instruction about Commun-
ism need to be reviewed and analyzed in terms of present day 
needs. 
There are many reasons (see Chapter I) why this topic 
of teaching about Communism should be pursued and investi-
gated further. 'rhe circumstances in which we live, with 
instantaneous and mass communication, necessitate a better 
understanding of the many societies with which we must have 
workable relationships. United States world-wide political 
and economic involvement evidences that events throughout 
the world are both directly and indirectly affecting 
American citizens. 
The advancement of knowledge concerning the nature 
and extent of instruction about Communism will be of great 
assistance to educators as they try adequately to judge the 
endeavors of the schools of our country to develop well-
inf ormed citizens, capable of better meeting the challenges 
of the ever changing twentieth century. 
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APPENDIX A. 
COVER LE'rTERS TO SUPERINTENDEN'rs 
AND PRINCIPALS 
Dear School Superintendent: 
104 
8506 St. Helen's Avenue 
Vancouver, Washington 
April 2 5, 1964 
As you probably know, information regarding the nature and extent 
of instruction about Communism in the senior high schools of South-
west Washington has been scarce. With the increasing demand for 
quality instruction in our schools and the need for well-informed citi-
zens, it is appropriate that we consider thoughtfully the program we 
are offering to students who are learning about Communism. 
The research study I am doing for my Master's Degree in Social 
Sciences will help to produce an inventory with which we may begin. 
It is only by evaluation of our present program that we may further 
build for a better informed citizenry. This questionnaire has been re-
viewed and discussed with staff members of the Office of the Super-
intendent of Public Instruction and they have indicated their general 
approval of it. 
Enclosed is a copy of the questionnaire being mailed this week to 
all district superintendents, principals, and social studies teachers in 
the eight counties of Southwest Washington. You need not fill out the 
forms, as this survey is for your information only. 
Sincerely, 
Bertrams V. Keire 
Contemporary World Problems Instructor 
Hudson's Bay High School 
Dear Senior High School Principal: 
105 
8506 St. Helen's Avenue 
Vancouver, \N"ashington 
April 25, 1964 
As you probably know, information regarding the nature and ex-
tent of instruction about Communism in the senior high schools of South-
west \N"ashington has been scarce. Vii th the increasing demand for 
quality instruction in our schools and the need for well-informed citi-
zens, it is appropriate that we consider thoughtfully the program we 
are offering to students who are learning about Communism. 
The research study I am doing for my Master's Degree in Social 
Sciences will help to produce an inventory with which we may begin 
to improve. It is only by evaluation of our present program that we 
may further build for a better informed citizenry. This questionnaire 
has been reviewed and discussed with staff members of the Office of 
the Superintendent of Public Instruction and they have indicated their 
general approval of it. 
Enclosed is a copy of the questionnaire being mailed this week 
to all district superintendents, principals, and social studies teachers 
in the eight counties of Southwest \N"ashington. You need not fill out 
the forms, as this survey is for your information only. 
Sincerely, 
Bertrams V. Keire 
Contemporary \N"orld Problems Instructor 
Hudson's Bay High School 
APPENDIX B. 
COVER LE'rrrERS TO SOCIAL STUDIES TEACH.ERS 
Dear Social Studies Teacher: 
107 
8506 St. Helen's Avenue 
Vancouver, Washington 
April 25, 1964 
As you probably know, information regarding the nature and extent 
of instruction about Communism in the senior high schools of South-
west Washington has been scarce. With the increasing demand for 
quality instruction in our schools and the need for well-informed citi-
zens, it is appropriate that we consider thoughtfully the program we are 
offering students about Communism. 
The research study I am doing for my Master's Degree in Social 
Sciences will help to produce an inventory with which we may begin to 
improve. It is only by evaluation of our program that we may further 
build for a better informed citizenry. This questionnaire has been re-
viewed and discussed with staff members of the Office of the Super-
intendent of Public Instruction and they have indicated their general ap-
proval of it. 
Your cooperation is asked at this time. It is fully realized that 
to answer the questionnaire fully and to the best of your ability will 
indeed take valuable time from your busy schedule. Many of the ques-
tions are time-consuming as they require your written response and much 
thought on your part. Please return the completed questionnaire as soon 
as it is conveniently possible. 
Thank you in advance for your assistance with this survey. If 
you have indicated that you would like the results of the survey, a 
copy will be mailed upon completion. 
Sincerely, 
Bertrams V. Keire 
Contemporary World Problems Instructor 
Hudson's Bay High School 
Dear Social Studies Teacher: 
8506 St. Helen's Avenue 
Vancouver, Washington 
May 13, 1964 
Approximately two and a half weeks ago you received a 
questionnaire concerning the teaching about Communism in the 
high schools of southwest Washington. 
I fully realize that during this last month of school, our 
professional responsibilities are many and varied. I would, how-
ever, ask you once again to fill out the questionnaire and return 
it as soon as possible, as your professional opinion and partici-
pation in this study are of the utmost importance. 
Respectfully, 
Bertrams V. Keire 
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APPENDIX C. 
SAMPLE QUES'l'IONNAIRE 
QUESTIONNAIRE 
1. 
2. 
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Please list the subject areas in which you are 
teaching. 
In how many classes per day do you teach about 
Communism, and what is the grade level of these 
students? Please indicate below. 
No. of classes No. of students 
Scoh. 
Tr. 
Sr. 
None 
Soph. 
r. 
Sr. 
u .s. History 
Contemoorarv World 
Economics 
Sociology 
U.S. History 
Contemoorarv World 
Economics 
Socioloav 
3. 
4. 
Problems 
5. 
Problems 
What is the enrollment of the entire student 
body of the school? 
How many students do you have in each class 
period? 
Approximately how many hours of your class time 
in each subject are devoted to teaching about 
Communism? Please indicate in the following 
manner. ( 1 or 2 class periods; 3 or 4 class 
periods; 1 week; 2 or 3 weeks; if a longer 
period of time is given, please give the approxi-
mate length of time.) 
U.S. Historv 
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6. Approximately how many hours of outside work 
are the students in each subject assigned in 
teaching about Communism? Follow procedure 
given above. 
Contemporary World Problems 
Economics 
Socioloqv 
7. Please list the titles of unit or units of study in which you teach about 
Communism. 
8. If you teach about Communism please check those items listed below in 
which instruction occurs. 
Required course devoted exclusively to the study about Communism. 
Unit or units in U.S. History classes. 
Unit or units in Contemporary World Problems classes. 
Unit or units in Economics classes. 
Unit or units in Sociology classes. 
Use of a resource speaker from outside the school. 
Use of another teacher. 
Use of a team teaching situation. 
Unit or units in some other elective course. 
The name of the other elective course. 
~~~~~~~~~~~~~~~ 
9. Please list the television or radio programs used. 
10. Please list any films used. 
11. Please list any tapes or disc recordings used. 
12. Please list any other instructional materials used. 
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13. Please list any materials sent to you unsolicited from various organi-
zations that you find useful. 
14. Please list the organizations sending unsolicited materials pertaining 
to Communism. 
15. Please check the teaching methods you use in teaching about Commun-
ism in your classroom. 
Lecture 
Discussion 
Student panels 
Individual student reports 
Committee reports 
Individually written papers 
Role playing 
Student written analysis of current events pertaining to Communism. 
Outside speaker 
A. Type of background 
~~~~~~~--------------~----~--~ 
B. Amount of formal education 
~~~~~~~~~~~~--~~~ 
C. Visitor to, or citizen of the United States 
~----~~~-----
16. Please check the major objectives you have in your unit for teaching 
about Communism. 
To provide an opportunity for thoughtfuly analysis of comparative 
governments. 
To compare similarities and differences between Communism and other 
forms of government such as democracy. 
To provide an opportunity for students to become better informed 
citizens. 
To provide an opportunity for factual and authentic knowledge about 
Communism. 
To provide an opportunity for a systematic and rational study of con-
flicting ways of life, (political organizations, economic system and 
social units.) 
Other: 
----------~--------~------------------~------------------~ 
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17. Please check the major understandings you wish the students to gain 
from a study about Communism. 
To gain an understanding of the theory and development of Communist 
ideology. 
To gain an understanding of the relation between Communist ideology 
and Soviet foreign policy. 
To gain an understanding of Communist doctrines, ( social, political 
and economic.) 
To gain an understanding of Communist goals. 
To gain an understanding of Communist propaganda techniques. 
To gain an understanding of economics in the U.S. S. R. 
To gain a better understanding of cultural and intellectual life in the 
U .S.S.R. 
Other: 
18. Please check the major appreciations you wish the students to derive 
from a study about Communism. 
To gain an appreciation for degrees of individual reliance as provided 
by different ways of life. 
To gain an appreciation for degrees of cultural knowledge and beliefs 
of the individual as provided by different ways of life. 
To gain an appreciation for degrees of political participation and deci-
sions of the individual as provided by different ways of life. 
To gain an appreciation for degrees of economic consumption and in-
vestment of the individual as provided by different ways of life. 
Other: 
19. Please list in the order of their importance those techniques of eval-
uation you have found to be effective in checking student progress in 
understanding Communism. 
20. Please check the following which relate to the content of these 
techniques. 
Informational testing -- diagnostic 
Value checking -- change 
Before and after tests -- informational 
Understanding of various defects of Communism 
Favorable unfavorable attitude toward Communism 
Any other -- please explain 
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21. What are your major and minor fields and what degrees do you hold? 
Major Minor Deorees 
Underaraduate 
Graduate 
22. Please list the courses you have had in college related to teaching 
about Communism. 
Undergraduate: 
Graduate: 
2 3. At what college did you do your undergraduate work? 
2 4. At what college did you do your graduate work? 
25. Are you planning to take any further courses which might help you in 
teaching about Communism? 
26. Do you feel your undergraduate and/or graduate work was adequate for 
your assignment to teach about Communism? 
2 7. If no, how do you think teacher preparation in this area could be 
improved? 
28. How were the text and materials selected which are used in your class-
room for the teaching about Communism? 
2 9. How was the program in teaching about Communism in your classes 
initiated? 
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30. Do you use one set of textbooks relating to Communism, or do you 
use multiple texts? 
31. Does your school library have adequate resources for studying about 
Communism? Specify inadequacies. 
32. Is there a sufficient number of textbooks or other sources relating to 
Communism so that each student is issued a copy of his own? 
!Yes !No 
33. What has been the nature of the community and parental response to 
teaching about Communism? Please check the response which is the 
most accurate. 
Very favorable 
Favorable 
Indifferent 
Antagonistic 
Very antagonistic 
Comments: 
34. Do you wish the results of this survey? If yes, please list your 
name and address below. 
APPENDIX D. 
REPORT OF CITIZENS' COMMI'rTEE TO 
STATE SUPERINTENDENT OF PUBLIC 
INSTRUCTION 
CITIZENS' GROUP URGES SCHOOLS TO INCRf~ASE 
AMERICANISM STUDY 
In September, 1961, a state-wide citizens' committee 
of twenty-eight representatives of business, labor judicial 
and civic leaders met in Olympia to express to Superintend-
ent Louis Bruno their views on the teaching of American 
values and competing ideologies in the state's public 
schools. 
The advisory group drafted this six-point statement: 
1. It is a major responsibility of the schools to 
teach basic American values and to develop an appreci-
ation of our political, economic and social heritage. 
2. It is urged that school administrators and local 
boards of education develop strong statements of policy 
relevant to the above responsibility. 
3. It is the responsibility of the teacher to assist 
and stimulate students in the examination of political, 
social, and economic problems, appropriate to their 
age level, and to encourage pupils to reach sound con-
clusions based on the democratic vales upon which our 
republican form of government is based. 
4. Schools should emphasize our American heritage 
of individual liberty and the political, social and 
·economic advantages we enjoy because of it. 
5. We urge the development in all courses of the 
spirit of inquiry and the skills of critical thinking--
recognizing that our free form of government can stand 
on its own merits and that its perpetuation is not 
dependent upon the employment of propagand_a techniques. 
6. At appropriate grade levels, students should be 
taught about other political ideologies, especially 
communism, learning of their political bases, go~ls, 
methods, and strategies, vri th emphasis on the dangers 
inherent in communism. 
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Committee members also 
1. Suggested that greater recognition be given to 
the fact that while historically, citizenship education 
is a major responsibility of free, public education, 
this is a responsibility which is shared with the home 
and with all phases of community life. 
2. Favored increased attention in teacher education 
to providing prospective teachers with sound background 
in such fields as history, economics, and political 
science--fields important in understanding our way of 
life. 
3. Recommended the formation by the State Office of 
Public Instruction of ~uidelines which will be helpful 
to teachers as they guide students in the study of 
controversial areas (33:74). 
APP::<.:NDIX E. 
NUMBER OF TEACHERS PAR'rICIPATING IN 
'rII~~ SURVEY PER .SCHOOL 
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NUlV1BER OF TEACHERS PARTICIPA'rING IN 
1rffi~:: SURVEY PER .SCHOOL 
Code Number Number Of Number Of Percentage of 
of the Faculty 'reachers Teachers 
School in Social St. Responding Responding 
1 7 2 29 
2 2 1 50 
3 6 3 50 
4 8 2 25 
5 B B 100 
6 12 11 92 
7 2 1 50 
8 5 3 60 
9 5 4 RO 
10 4 1 25 
11 ') 3 60 
12 2 2 100 
13 7 6 "36 
14 8 6 75 
15 2 1 50 
16 4 1 25 
17 4 2 50 
18 3 1 33 
19 3 1 33 20 7 6 86 
21 2 1 50 
22 5 3 60 
23 3 1 33 
24 3 1 13 
25 1 1 33 26 4 1 25 
27 2 1 50 
28 3 2 67 
29 5 3 60 
30 3 2 67 
31 3 1 33 
32 3 1 33 
33 1 1 100 
34 5 1 20 
35 3 2 67 
36 3 1 33 
37 6 3 50 
38 9 3 33 
39 3 2 67 
40 1 1 33 
41 5 3 60 
42 _J_ __ 2 
-9.1. 
*184 *102 50 
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*It must be remembered that ten additional schools 
canvassed account for twenty-one additional social studies 
teachers, which would make the total two hundred and five. 
It should also be remembered that eight teachers (8.5%) 
taught in social studies classes that did not apply to the 
study. 
APPENDIX F. 
UNrrs WHICH INCLUDE 1rEACHING 
ABOUT COMMUNISM 
UNITS WHICH INCLUD~ TEACHING 
ABOUT COMMUNISM 
Name of Unit 
Africa 
American Communism 
American History 1945-1964 
Bolshevism, ·Today and Yesterday 
Capitalism 
Capitalism Compared to Communism 
Carri bean 
Challen~e of Communism Today 
Challenges of War and Peace 
China 
Cold War 
Cold War in Europe 
Communism 
Communism as a Way of Life 
Communism in Eractice 
Communism in Relation to Cold War 
Communism in World Affairs 
Communism vs. Democracy 
Communist Challenge to Democracy 
Communist Growth to 1940 
Communist Revolution 
Comparative Economics 
Comparative Education 
Comparative Government 
Comparative Ideologies 
Comparative Religions 
Concern in U.S. over Communism 
Cultures of the World 
Current Events 
Democracy as a Way of Life 
Domestic Policies 
Eastern Europe 
Economic Systems under Democracy 
and Communism 
Poreign Policy 
Historical and Theoretical Base 
of Communism 
History of Red China 
Hot I/far in Asia 
Ideologies in Conflict 
International Problems 
Keeping Our Government Democratic 
Frequency 
of Use 
1 
1 
1 
1 
1 
1 
1 
1 
3 
1 
5 
1 
9 
1 
1 
1 
1 
3 
1 
1 
1 
13 
1 
17 
1 
1 
1 
l 
3 
1 
1 
1 
1 
7 
1 
2 
1 
3 
1 
1 
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APPENDIX F. (continued) 
Name of Unit 
Marxism and Socialism in 
19th Century 
Politics and Geography 
Post World War II Era 
Propaganda 
Revolutions 
Rise of Communism and Why 
Russia 
Russia and Nationalism 
Russia-Chinese Conference 
Russia Today 
Russia Tomorrow 
Russia Yesterday 
Russian History 
Russian Political Development 
1900-1917 
Russian Political Development 
1917-1964 
Hussian Revolution 
Science and Industry 
Socialism 
Southeast Asia 
Soviet Union 
The Nation Faces Post-War Problems 
The Satellite Countries 
Threats to our Way of Life 
Union of Soviet Socialist Republics 
United Nations 
United States and Communism 
United States and Soviet Challenge 
United States History 
Various Political Philosophies 
World Communism 
World Conflicts 
World History 1945-1964 
World War I 
World War II 
Years of the New Deal 
Frequency 
of Use 
1 
1 
1 
2 
2 
1 
1 
1 
1 
3 
1 
1 
s 
1 
1 
3 
2 
1 
1 
4 
1 
1 
1 
1 
5 
1 
1 
1 
1 
1 
2 
1 
2 
2 
1 
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APPENDIX G. 
RADIO AND T8::LEVISION PROGRAMS 1:JHICH ARE USED 
ro TEACH ABOU'r COMMUNISM 
RADIO AND TELEVISION PROGRAMS i!HICH ARE 
USED TO 'rEACH ABOUr COMMUNISN 
Name of Program as Number of 
Listed by the Respondents Respondents 
·~~--~~~~~~~~~~~~---·~~~~ 
ABC, CBS, and J:1TBC Special Reports 
Brinkley's Journal 
Dan Smoot 
David Brinldey--Our Man in Honn; Kong 
Huntley--Brinkley 1-Jews 
Meet the Press 
NBC White Paper 
News 
Russian Short Wave Broadcast 
The Patriots 
Twentieth Century 
8 
1 
1 
1 
4 
1 
4 
5 
1 
1 
6 
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APP2.:NDIX H. 
FILMS ilHICH ARE USED TO TEACH 
ABOUT COMil'J:UNISM 
FILMS WHICH ARE USED TO TEACH 
ABOUT COMMUNISM 
Name of Film as 
Listed by the Respondents 
A Study of u.s.s.R. 
Brainwashing 
Capitalism 
Communism in Russia 
Communist Blueprint for Conquest 
Communist Target--Youth 
Communist Weapon of Allure 
Face of Red China 
Face to Face with Communism 
Inside the Soviet Union 
Japanese Invasion of China 
New York Times Filmstrips 
Nightmare in Red 
Poland: Land Under Communism 
Red Menace 
Red Cell 
Red Ships Off Our .Shores 
Red 'rerror 
Hevol t in Hungary 
Riot in East Germany 
Road to the Wall 
Russian Life 'roday 
Soviet Agriculture 
Soviet Union and It's People 
'i1he Ultimate Weapon 
Two Views on Socialism 
'l'wisted Cross 
Number of 
Respondents 
1 
2 
1 
1 
2 
2 
1 
2 
2 
1 
1 
1 
16 
1 
1 
1 
1 
1 
2 
1 
4 
1 
1 
1 
1 
2 
1 
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APPENDIX I. 
TAPES AND DISC RECORDINGS WHICH AR~ USED TO 
1rSACH ABOUT COMMUNISM 
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TAPES AND DISC RECORDINGS WHICH ARE USED 
TO TEACH ABOU'r COMMUNISivi 
Name of Tape or 
Disc Recording as 
Listed by the Respondents 
Brainwashing 'Tape 
Challenge by Rev. Bob Richards 
Combatting Communism Without Sacrifice 
In Every War But One 
Records from Rimsky Korsakov 
Records from Tchaikovsky 
Russia and Nationalism 
Socialist Ideals of Marx and Lenin 
'rapes of Russian Family Life and .Sducation 
translated from Russian Language 
Institute classes 
The Murder of the American Mind 
Number of 
Respondents 
15 
2 
1 
2 
1 
1 
1 
1 
5 
3 
l~PENDIX J. 
OTHER INSTRUC'rIONAL IVT.ATERIAL USED TO 
TEACH ABOUT COMMUNISM 
O'rtIER INSTRUCTIONAL lY'LATERIAL USED TO 
TEACH ABOUT COMMUNISM 
Name of Material as 
Listed by the Respondents 
Books and pamphlets 
Communist JYianif es to 
£1Iaster 's of Deceit 
1rwo Ways of Life 
What You Should Know About Communism 
Works of Marx ~~ 
College Textbooks 
Reader's Digest book on Communism 
Reader's Digest book on U.S. Freedom 
Textbool{S 
College lecture notes 
11 Communism and Other Economic Systemsu 
"Communism vs. Democracy 11 
"Facts on Communism" 
11Guidelines for Teaching American Values 
versus Communism" 
11 Ideologies in Conflict" 
11 Naked Communism 11 
"Red China's Ideal" 
"We Will Bury You 11 
Magazines 
Scholastic Magazine 
Time 
Life 
Newsweek 
U.S. News and World Report 
World Week Series on Communism 
Newspapers 
Portland Oregonian 
Christian Science Monitor 
New York Times 
Maus 
Filmstrips 
Personal slides 
Overhead projection of charts 
Reports, research, limited pictures 
State of Oregon's approved Unit on Communism 
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Number of 
Respondents 
2 
2 
1 
2 
1 
1 
1 
1 
1 
3 
1 
1 
1 
1 
1 
1 
1 
1 
1 
2 
2 
1 
1 
1 
1 
1 
3 
l 
1 
l 
1 
1 
1 
l 
1 
l 
APPENDIX K. 
UNDERGRADUA'rE MAJOR AND MINOR AREAS 
OF THE RESP ON DENTS 
UNDERGRADUATE MAJOR AND MINOR AREAS 
OF irHl3: RESP ON DENTS 
Undergraduate Number of Undergraduate 
Major Respondents Minor 
Anthronology 
Archaeology 
Art 1 Art 
Biology 3 Biology 
Business Adminis-
tration 
Business Education 2 
Chemistry 
Communications 1 
Counseling 
Drama 
Economics 8 i£conomics 
2:nslish 4 English 
Geography 
Health 
History 26 History 
Industrial Arts 2 Industrial Arts 
Languages 
Latin 1 
Library 
Math 2 Math 
Missions 1 
Music 1 Music 
Natural Science 
Philosophy 1 Philosophy 
Physical Education 16 Physical Education 
Physics 
Political Science 3 Political Science 
Psychology 
School Adminis-
tration 
Science 1 Science 
Secondary Education 7 Secondary Education 
Social Science 21 Social Science 
Sociology 2 Sociolop;y 
Speech 5 Speech 
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Number Of 
Respondents 
1 
1 
1 
1 
2 
2 
1 
2 
3 
13 
2 
1 
19 
1 
6 
1 
3 
1 
1 
1 
13 
2 
9 
1 
1 
1 
4 
14 
1 
5 
APPENDIX L. 
UNDERGRADUATE COLLEGE COURSES RELATED TO 
TEACHING ABOUT COMMUNISM 
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UNDERGRADUA'rE COLLEGE COURSES RELA'rED TO 
'TEACHING ABOUT COI11VIUNISI'1 
Name of Course as 
Listed by the Respondents 
America's Goals Abroad 
Civilization of Western World 
Comparative Economic Systems 
Comparative Governments 
Comparative Political Theories 
Contemporary Problems 
Economics 
Economics of Russia 
Economics Seminar 
European History (1914-1945) 
Far East 
Geography of Asia 
Geography Of u.s.s.R. 
History of American Foreign Policy 
History of Civilization 
History of Latin America 
History of Modern Philosophy 
History of Russia 
Humanities 
Humanities Economics 
International Relations 
Nodern Political Thought 
Near East 
Philosophy 
Philosophy of Communism 
Political Science 
Political Thought 
Recent American History 
Recent World 
Russian-American Relations 
Russian and Moslem World 
Russian Revolution 
Social Movements 
Social Science 
Soviet Ideology 
Soviet Union in the 20th Century 
Survey of Russia 
Techniques of Political Control 
Western Civilization 
World History 
World Problems in :Political Geography 
Frequency of 
Response 
1 
1 
1 
8 
2 
1 
10 
2 
1 
6 
4 
1 
1 
3 
1 
1 
2 
9 
1 
1 
2 
1 
1 
2 
1 
3 
1 
1 
1 
1 
1 
2 
1 
4 
1 
2 
1 
2 
4 
3 
1 
APPENDIX M. 
GRADUATF.!: MAJOR AND MINOR AREAS 
OF THE RESPONDENTS 
GRADUATE MAJOR AND MINOR AREAS 
OF 1rm~ RESPONDENTS 
Graduate 
Major 
Number of 
Respondents 
Art 1 
Business Eaucation 1 
Ecology 
Education 
English 
Guidance and 
Counseling 
History 
Physical Education 
?olitical Science 
Psychology 
School Administration 
Social Science 
Sociology 
Speech 
Supervision and 
Administration 
1 
13 
1 
2 
10 
6 
3 
2 
1 
6 
2 
1 
7 
Graduate 
.Minor 
Anthropology 
Chemistry 
Economics 
English 
Guidance and 
Counseling 
Geography 
History 
Latin 
Physical Education 
Secondary Education 
Social Science 
Sociology 
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Number of 
Respondents 
1 
1 
2 
2 
3 
1 
6 
1 
1 
4 
4 
1 
.APP END IX N. 
GRADUATE COLLEGE COURSES RELATED 1ro 
TEACHING ABOU'r COMMUNISM 
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GRADUATE COLL.EGE COURSES RELATED TO 
Te;ACHING ABOUT COMMUNISM 
Name of Course as 
Listed by the Respondents 
American Foreign Policy 
Chinese History 
Comparative Economic Systems 
Comparative Goverments 
Contemporary Japan and China 
Economics 
European History 
Far Eastern History 
Foreign Policy Of u.s.s.R. 
History of Modern Germany 
History of Russia 
Ideologies of the Twentieth Century 
International Relations 
Law in World States 
Logic 
Harke ting 
Marxian 'rheory 
Modern European History 
Political Parties 
Political Theories 
Soviet American History 
Soviet American Relations 
Twentieth Century American History 
U.S.S.R. and Satellites 
Frequency of 
Response 
1 
1 
1 
2 
1 
1 
1 
1 
1 
1 
4 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
APPENDIX O. 
COLLEGES WHERE UNDERGRADUATE WOHK WAS DONE 
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COLLEGES WHERE UNDERGRADUA'rE WORK WAS DONE 
Name of College State Frequency of Response 
Baldwin-Wallace College 
Cascade College 
Central State College 
Central Washington State College 
Dana Colle.'Se 
Eastern Oregon College of 
Education 
~astern Washington State College 
George Fox College 
Iowa State Teachers Colle~e 
Lew·is and Clark College 
Luther College 
Montana State College 
Northeastern State College 
Northwestern State College 
Oregon State University 
Pacific Lutheran University 
Portland State College 
Reed College 
Seattle Pacific College 
Stanford University 
State Teachers College 
State Teachers College 
University of Denver 
University of Edinburgh 
University of filissouri 
University of Oregon 
University of Portland 
University of Washington 
Washington State University 
Western State College 
Western Washington State College 
Whitman College 
Willamette University 
Ohio 
Oregon 
Oldahoma 
Washington 
Nebraska 
Oregon 
Washington 
Oregon 
Iowa 
Oregon 
Iowa 
Montana 
Oklahoma 
Louisianna 
Oregon 
Wash lngton 
Oregon 
Oregon 
lvashington 
California 
Minnesota 
North Dakota 
Colorado 
*3cotland 
Missouri 
Oregon 
Oregon 
Washington 
Washington 
Colorado 
Washinp:ton 
Washington 
Oregon 
·*The University of Edinburgh is in Scotland, a 
separate country of the United Kingdom. 
l 
1 
2 
5 
1 
2 
8 
1 
1 
4 
1 
5 
1 
1 
1 
4 
2 
1 
2 
1 
1 
1 
1 
1 
1 
2 
3 
16 
9 
1 
8 
1 
3 
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COLLEGES WHERE ~~RADUATE WORK WAS DONE 
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COLLEGES WH.ERi:i: GRADUA'r~ WORK WA,'3 DONE 
Name of College State Frequency of Response 
American University ,,Jashington, D.C. ? 
Central Washington State Colle;;:;e Washing:ton 9 
Colorado College Colorado 1 
Colorado State College Colorado 1 
Columbia University New York 1 
l:i:astern Washington State College Washington 4-
Gonzaga University Washington 1 
Harvard University Massachusetts 1 
Lewis and Clark Colle::i;e Oregon 2 
Mills College California 1 
Montana State University Montana J 
Oregon State University Oregon 1 
Pacific Lutheran University Washington 2 
Portland State College Oregon 10 
Portland University Oregon 2 
Reed College Oregon 1 
Seattle Pacific College Washington 1 
Stanford University California 2 
University of Chicago Illinois 1 
University of Hawaii Hawaii 2 
University of Idaho Idaho 1 
University of Mexico *Mexico 1 
University of Montana Montana 1 
University of Nebraska Nebraska 1 
University of Oregon Ore~on 1 
University of Puerto Rico *i~Puerto Rico 1 
University of Puget Sound Washington 4 
University of Southern 
California California 1 
University of Utah Utah 1 
University of Washington Washington 4 
11fashington State University WA.shington 7 
Western ~lfashington State Collep;e Washington 7 
*The University of Mexico is located in Mpxico, a 
separate country in Central America. 
·l~*'I'he University of Puerto Rico is located in Puerto 
Rico, a territory of the United States. 
